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Keynote presentation 15 April 2025 

 

WIL within a transformative context: Challenges and opportunities 
for addressing GenAI in WIL 

Bonnie Amelia Dean 

Associate Professor, Head of Academic Development & Recognition Learning, Teaching & 
Curriculum, University of Wollongong, Australia 

 

As generative AI (GenAI) reshapes learning and professional 
practice, students encounter new complexities in navigating the 
transition from university to the workplace. In this talk, Bonnie will 
explore the implications for WIL within this transformative context, 
highlighting both the challenges and opportunities critical for 
preparing students to succeed in a shifting landscape of possibilities.   
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Keynote presentation 15 April 2025 

 

Transformative change through a lived experience 

Levi Armstrong (Ngāti Kahungunu) 

General Manager, The Meke Foundation 

 

For Levi Armstrong (Ngati Kahungunu) the most 
important identifier was the Mongrel Mob patch 
on his back. Then he decided that was not the life 
for him and he has recreated his own destiny as 
an inspirational fitness guide to rangatahi.  

Levi has an inspirational story to tell—this is a 
story of hope, about how he overcame poverty, 
moved away from violence and negativity, and 
found his calling in fitness and higher education. 
Whatever the situation, Levi has the experience to 
motivate, encourage and inspire others.  
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Keynote presentation 16 April 2025 

 

The Power and Potential of Community Integrated Learning  

Margy-Jean Malcolm 

Otago Polytechnic | Te Pūkenga 

 

Margy-Jean is a pracademic and lifelong learner who has used her 
community-led development practice to support people to be change 
makers through a variety of roles with local, place-based initiatives, 
public policy, NGO leadership, community and tertiary education 
programmes. She currently works in WIL programmes for Capable 
NZ as a Learning Facilitator/Academic Mentor/Assessor. 

Margy-Jean will share stories, research and frameworks that inform 
her vision for the transformative potential of education designed to 
support workers to navigate complexity, adaptation and 
vulnerability in a turbulent world. She will discuss the particular 
contribution of Community Integrated Learning (CIL) and some of 
the community relationships, capabilities and practices that can 
amplify mutual benefit for learners, educators, communities, 
employers and academic institutions. In this keynote, Margy-Jean 

will share autoethnographic reflections, research and frameworks that have been formative in 
shaping her professional practice as a pracademic: being a lifelong learner, a community-led 
development practitioner, an academic mentor working in a field often not recognised in 
mainstream tertiary or vocational education as an “industry” or a “workplace” let alone an 
“academic field of study.” 

Key messages: This presentation offers a vision for what Community Integrated Learning can make 
possible, for all three key actors in the Work Integrated Learning eco-system and for growing active, 
resilient citizens. Core active citizen meta-capabilities are identified and their significance discussed, 
drawing on Gerhardt & Annon (2023)’s concept of increasingly fluid notions of professionalism and 
citizenship, Baumber et al (2024)’s partnership model for Work Integrated Learning, her own 
research and professional practice. Further, her research with graduates from two academic 
programmes supporting change-makers (Malcolm, 2014; 2020) confirms the power of self-
determined learning opportunities for growing these capabilities, within the liminal spaces between 
disciplines offered by complex, collaborative, community contexts. 

Implications for WIL field: The presentation concludes with some principles and practices for working 
effectively with communities to enable Community Integrated Learning to thrive. While many of 
these approaches may already be in use, this interactive presentation aims to provides both an 
opportunity for reflection on practice and a rationale to advocate for good practice underway that 
may itself be vulnerable to change.  
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Gender disparities in student work placements: A closer look 

Gail Adams-Hutcheson and Karsten E. Zegwaard 

University of Waikato 

Introduction: Some professional degrees such as engineering, teaching, and nursing, have 
accreditation requirements for work placements, however, the practice of paying students during 
work placement is mixed. For some disciplines payment is common, for example, engineering, and 
for some disciplines not, for example, teaching, nursing, and social work (commonly referred to as 
the ‘caring disciplines’). The work presented here explores the challenges of unpaid work placements 
and how this exacerbates the traditional gender disparities. 

Literature: With attention being given to student wellbeing (Hay & Fleming, 2025; Konstantinou et 
al., 2023; Zegwaard & Adams-Hutcheson, 2025), there has been increasing focus on the challenges of 
unpaid work placements. This practice can create hardship for students (Hoskyn et al., 2023), which 
has been reported within social work (Gair & Baglow, 2018), teaching (Gillett-Swan & Grant-Smith, 
2018), and nursing (Mills et al., 2020). The financial hardship also creates a cumulative income gap 
that may take years to recover from, especially when compared to programmes that support 
payment for students during work placements (e.g., police training) (Watson & Howells, 2025). 
Albeit, increasing attention has been given to the challenge of unpaid work placements, little 
attention has been given to how this practice also exacerbates the traditional gender disparities. 

Methods: An anonymous survey of students who had recently completed a work placement 
collected 146 responses. The survey was a 20-minute online survey containing 19 agreement 
statements (10-point Likert scale), seven open-ended questions, and five demographic questions. 
Data was collected over a 12-month period to capture the different disciplinary practices around 
timing of placements. The study used both quantitative (descriptive statistics and student t-tests) 
and qualitative analysis (thematic analysis). 

Results: Evidenced by our research, unpaid work placement caused hardship for students. 
Furthermore, disciplines that commonly have unpaid work placements are overrepresented by 
female enrolments, entrenching the traditional gender disparities in higher education. Augmenting 
the challenge is that within these disciplines, unpaid work placements are often compulsory, and, at 
times, students may need to give up paid work to undertake unpaid work placements. Furthermore, 
it is relatively common for students who enrol in the caring disciplines to have dependents, adding 
to the increasing financial burden. 

Conclusions: Closing the gender disparity gap caused by unpaid work placements requires critically 
examining the practice of unpaid placement and exploring avenues of financial support for students 
during unpaid work placements (e.g., stipends). To achieve this, there needs to be greater recognition 
given to the hardship unpaid work placements cause along with their ongoing effects. Greater value 
should be placed on the role of the ‘caring’ disciplines within society.  
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“What transforms”? What features of practice doctoral journeys 
bring about transformation? 

Martin Andrew and Steve Henry 

Capable NZ, College of Work-Based Learning, Otago Polytechnic | Te Pūkenga 

Introduction: The concept of transformation lies at the heart of professional practice research. The 
professional practice journey learners experience in Capable New Zealand’s 8-year-old Doctor of 
Professional Practice programme (DProfPrac) embodies moments of transformation, realisation and 
positive change. Candidates become aware of their changing practices – as practitioners and as 
researchers – through the reflective methods within the programme’s heutagogical structure, that is, 
its signature facilitative mentoring for experienced professionals drawing on their own practice 
journeys to generate new knowing for themselves and others (Lester & Costley, 2010). 

The significance of the session lies in demonstrating the power of reflectivity as a two-way, ako-led 
strategy to understand learner transformation; enhance confidence in ongoing researcher autonomy 
and ultimately build agency. The dialectical session is informed by theories of transformative 
learning that underpin one learner’s story (Mezirow, 1999, 2000, 2009), an underpinning that we 
believe is characteristic of heutagogy. 

New Practice: The session hones in on how a transformative heutagogy for practice doctorate 
leverages critical incident analysis, modes of reflective practice (Rogers, 2022), understanding of the 
role of reflexivity in researcher positioning, and being open to the iterative and the emergent as key 
affordances of best practice in this context (Leavy, 2011). The best practice is an enaction of 
kotahitanga: what is possible when mentors’ and learners’ vision and purpose converge. 

Methodology: The session we present here is methodologically a praxical Socratic dialogue between 
an academic mentor and a submitted learner. It can be called dialectical autoethnography. The 
method of the presentation is Socratic in that the praxis of our presentation engages with aphoria 
(doubt and ambiguity) and ethics (critical morality) as well as a regard for co-negotiated 
constructivist situated knowledge. It is praxical in that it explores a research practice nexus with 
reflectivity as a link. The bases of the study are ethics approved (Otago Polytechnic #HRE15-173, 
2020 and #1038, 2024). 

Discussion: The research embedded in our performative presentation addresses the question in our 
title, and aims to explore facets of transformational change in theory as they play out in experienced 
reality. The discussion emerges in real time in a conversation pivoting on three questions: 

1. What has been the biggest transformative moment of your candidature? 

2. What are some of the biggest challenges you faced when completing qualifications in a workplace 
setting, and how did you overcome them? 

3. How does the self-directed learning structure of the DPP programme empower learners to take 
ownership of their research and practice? 

Slides merely introduce and close out the session: after scene-setting, the first presenter interviews 
the second presenter about the theme of experiencing and documenting transformation as they 
experienced it on their doctoral journeys, with emphasis on reflectivity, reflexivity, autonomy and 
agency. 
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Results: In terms of results, we explore autonomy and agency for learners, demonstrating how 
reflectivity and reflexivity enable learners to access fresh views of themselves as change agents and 
capable researchers. 

Implications for WIL Communities: The discussion at the heart of this session makes contributions 
to such aspects of WIL as how learners move towards agency through a transformative process of 
engaging with enquiry within a facilitated and mentored journey. The best practice considers how 
conscious sharing of kotahitanga, enables a learning journey powered by reflective practice and 
critical reflexivity. 
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Transforming work-based doctoral learning and graduates 

Martin Andrew 

College of Work-Based Learning, Otago Polytechnic | Te Pūkenga 

Introduction: The fact that work-based and indeed work-integrated learning lend themselves to 
transformative learning at postgraduate levels continues to gain attention (Costley & Fulton, 2018). 

My research presentation reveals initial insights from a study of transformation within Aotearoa 
New Zealand’s only Doctor of Professional Practice (DProfPrac) degree. As of September 2024, 
Otago Polytechnic’s DProfPrac has fostered 12 candidates to completion; by the end of 2025, the 
number will exceed 20. My enquiry investigates professional practice doctoral graduates’ perceived 
and reported awareness of how they have changed and how they feel empowered as changemakers 
within, representing and belonging to workplaces; or, in the case of independent and unaffiliated 
enrolled professionals, areas of endeavour.  

Lines of Enquiry and Key Literature: The session opens out two lines of enquiry: the ways that 
graduates report the experience of undertaking the degree transformed them as professionals within 
workplaces and communities, and the ways that their new selves, their ‘doctored’ selves can foster 
transformation, or make a difference, in the organisations and communities to which they belong. In 
so doing, I discuss the theories of transformative learning informing the design and curriculum of 
the programme and its own future-focussed philosophy and explore how these play out in learner 
stories. Dewey, Kolb, Mezirow and key architects of professional doctorates (Costley & Fulton, 2018) 
inform this theory and philosophy, but here I draw primarily on Mezirow (1999, 2000, 2009).  

Methodology: Methodologically a narrative enquirer, I systematically examine critical incidents in 
the unfurling narratives of participating graduates, focussing in this presentation on the first seven 
interviewees. This study is ethic approved (Otago Polytechnic #1038, 2024). 

Results: I briefly summarise the ways of making a difference that the graduates report and speak of 
aspects of the research journey they report as being impactful both for themselves and others. 
Ultimately, I present conclusions both on designing learning for transformation and on individuals’ 
learning in and for workplaces, highlighting the centrality of community. 

This paper investigates quality design for transformation in work-based and work-integrated learning 
at postgraduate levels and examines the linkages between the programme, with its inbuilt 
philosophy of learning for transformation, and the impacts the first doctoral graduates report as 
evident in their workplaces, organisations or areas of endeavour.  

Conclusions: The study explores the narratives of graduates of New Zealand’s Doctor of 
Professional Practice Degree, indicating initial conclusions that it empowers learners with a future-
focussed mindset and the capacity to be both a though leader and a change maker within these 
communities. As such, the paper links the affordances of quality WIL delivery in doctoral education 
with both personal/individual and work-based impacts. 
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Reflections of criminal justice sector supervisors on the benefits of 
criminal justice internships in Australia 

Jarryd Bartle 

RMIT University, Australia 

Introduction: Criminal justice internships are a core component of Work-Integrated Learning (WIL) 
in criminology and criminal justice programs in Australia. While the benefits for students have been 
widely explored, the perspectives of host organisation supervisors remain underexamined. This 
study aims to capture insights from supervisors about the benefits of hosting interns and their 
expectations regarding student skills, knowledge, and attributes. Understanding these perspectives 
can enhance internship programs, fostering better alignment between higher education and industry 
needs. 

Literature: Prior research highlights the advantages of internships for students, including increased 
employability, professional skills, and sector knowledge. However, limited studies, particularly in 
Australia, have examined how internships benefit host organisations. Supervisors in other 
disciplines value internships for recruitment pipelines, labour support, and fostering student skills. 
This study builds on existing literature to explore these themes within the Australian criminal justice 
sector. 

Methods, including Ethics Statement: Semi-structured interviews were conducted with supervisors 
from seven organisations hosting RMIT University criminology and criminal justice interns. 
Purposive sampling ensured representation across government, non-government, and university-
based programs. Interviews were thematically analysed using NVivo to identify patterns in 
supervisor perspectives. Ethics approval was obtained from the RMIT University Human Research 
Ethics Committee. 

Results: Supervisors identified two main benefits of internships: (1) recruitment pathways in larger 
organisations and (2) additional labour in smaller organisations. Internships were also viewed as 
valuable for providing students with experiential learning opportunities, enabling them to integrate 
theoretical knowledge with practical experience. Supervisors emphasised the importance of 
resilience, professionalism, and communication skills among interns. However, a decline in these 
qualities was noted post-COVID-19, highlighting the pandemic’s ongoing impact on student 
preparedness. 

Conclusions: Criminal justice internships are mutually beneficial, offering organisations recruitment 
opportunities and labour support while enhancing students’ professional development and career 
readiness. This study underscores the need for better alignment between university curricula and 
industry expectations, particularly in fostering practical skills and resilience. Further research is 
recommended to address long-term impacts of the pandemic on student attributes and to refine 
internship models for the evolving needs of the criminal justice sector. 
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Employer perspectives on work-integrated learning (WIL) for 
skilled workers: A case of Bachelor of Labour Management, 

University of Colombo, Sri Lanka 

Wijerathnage Chandrasekara 

University of Colombo, Sri Lanka 

Introduction: Work-Integrated Learning (WIL) is an emerging educational strategy aims to bridge 
the gap between theoretical knowledge and workplace application by combining academic learning 
with real-world professional experience (Sunnemark et al., 2023). The Bachelor of Labour 
Management (BLM) programme, offered by the University of Colombo, provides an exceptional 
opportunity to evaluate employer perspectives on WIL. Since the programme is designed for 
working professionals over 22 years old with at least two years of work experience, it is an ideal 
model for examine the role of WIL in supporting workforce development. This study investigates 
employers’ perception of the benefits, challenges, and impacts of supporting employees who are 
involved in WIL programmes. 

Literature Review: Previous research on WIL highlights its importance in improving workforce 
competencies and addressing skills shortages in various industries (Rasool & Botha, 2021; Billett, 
2015; Jackson, 2015). Employer engagement in WIL contributes to improved job performance, 
employee retention, and innovation within organizations (Ghani, Hyder, Yoo & Han, 2023; Ferns, 
Russell & Smith, 2015). However, challenges such as mismatches between academic curricula and 
industrial demands remain significant (Balada, 2025; Ferns, Russell, & Smith, 2015). Research on 
employer perspectives in WIL is limited in Sri Lankan context, which emphasizes the necessity for 
studies like these to inform policy and practice. 

Methods: A mixed-method approach was employed, including case studies and surveys. A total of 
87 employers from public and private sectors participated in the survey, while 12 workplace case 
studies were conducted to assess productivity, engagement, and cultural shifts resulting from WIL 
participation. Ethical considerations included obtaining informed consent and ensuring the 
confidentiality of employer responses. 

Results: Survey findings indicated that 87% of employers view WIL as a tool for developing practical 
skills and enhancing employee retention. Case studies revealed that WIL participant employees 
demonstrated increased job performance and innovation. The noted challenges were time 
constraints for employees to engage in studies and misalignment between academic curricular and 
industrial demands. 

Conclusions: The value of WIL in workforce development and its tendency to improve employer-
employee relationships are highlighted by this study. To maximize the benefits and collaboration 
between educational institutions and employers are crucial. Policy measures encouraging employer 
engagement in WIL could strengthen the impact on national labour management education by 
executing policy initiatives that enables with employer participation. 
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Understanding student whanau-based placement experiences 

Joanna Cobley 

Ara Institute of Canterbury | Te Pūkenga 

While students are motivated by ‘the employability benefits’ that stem from an agency-based 
placement, from a WIL academic liaison perspective, student wellbeing is as important as the quality 
of their learning. Stressors can negatively impact a students’ learning experience, and in response 
Gillett-Swan & Grant-Smith (2018) have proposed a WIL wellbeing model be adopted by tertiary 
organisations so that student wellbeing risks can be identified and managed. Furthermore, research 
shows that students often prioritise their WIL experiences over other areas in their life like part time 
employment, parenting obligations and community engagement. 

This presentation reflects on a practice innovation whereby in semester 2 2024 a portion of Certificate 
in Health & Wellbeing (level 4) students, for various reasons, elected to undertake a whanau-based 
placement in parallel with a shorter agency-based placement. The whanau-based placement arose 
from necessity, such as a crisis that limited the student’s ability to complete the total hours required 
with an agency. Whanau-support work was expressed in different ways, but overall, it involved 
intentional application of health and wellbeing practice skills (e.g., nurturing others as well as 
engaging in self-care). 

Depending on the placement context, students experience a range of learning outcomes (Ferns & 
Zegwaard, 2014). Students who undertook a short agency-based placement in combination with 
whanau support work reported that they felt holistically enriched by the experience as it developed 
both their professional and personal self. If WIL is critical to student learning, then it needs to be 
evaluated (Venville et al., 2018). The next step is to gather qualitative evidence on the student 
experience (at the time of writing, an online survey is under development and ethics approval is in 
process). Questions include what sort of support students engaged in whanau-support placement 
needed; to understand to what extent the WIL experience boosted students’ self-confidence or 
consolidated their ideas about future work or study, and to gather feedback on what improvements 
could be made for the next student cohort who wish to do something similar. 

Good practice involves exploring new types of placement opportunities (Martin et al., 2011), 
however, some considerations regarding resourcing and scalability are also needed if continuing 
with whanau-based placements. Furthermore, understanding the student perspective of the 
whanau-based WIL experience is needed to validate its credibility and ensure that future students 
are sufficiently prepared to undertake a whanau-based WIL placement as well as receive sufficient 
professional supervision (Chilvers et al., 2021). 

  



Work-integrated Learning International Conference 2025 – Abstracts  
11 

Development of an in-house internship programme 

Deb Crossan and David Huang 

University of Auckland 

Background: The aim of the Auckland ICT Graduate School is to produce work-ready IT graduates. 
We run two programmes, a Post Graduate Certificate in Information Technology (PGCert) and a 
Master of Information Technology (MIT). The MIT includes a compulsory 10-week internship in the 
final semester. Students either secure a paid internship in industry or complete an in-house project 
provided by the University.  

Due to significant growth in enrolments, the number of students completing in-house projects has 
grown substantially. The original model of providing these students with individual projects is 
difficult to manage for larger cohorts. We have introduced a coordinated in-house challenge to 
address this. 

Innovative Practice: All in-house internships in Semester 2 and the Summer Semester are part of the 
in-house challenge. It is a themed challenge where groups of 4 students select a project to work on 
for the 10-week programme. The challenge commences with a launch week of workshops and 
sessions designed to provide students with the knowledge and skills needed to succeed. These 
include industry presentations to set the scene, workshops on design thinking, agile project 
management, and technical sessions. We invite members of the industry to deliver them. 

The remaining nine weeks are organised using an agile framework of 2-week sprints. Each sprint 
includes a sprint planning session to establish sprint goals, daily stand-ups and a sprint presentation 
on completion. The programme ends with a poster competition. 

Discussion: We have completed 3 iterations. The themes were “Green Futures” focusing on 
sustainability, “FRW Healthcare” (a fictious company) with projects designed to improve 
organisational resilience, and “A collaboration with University of Auckland’s School of Population 
Health”, where students created solutions to support research. 

The programme aims to simulate the world of work as much as is realistically possible, to fulfil our 
aim of producing work-ready IT graduates. Not all students have the professionalism and 
employability skills to thrive in an internship. This programme is designed to enhance employability 
by developing skills including collaboration, creative and analytical thinking, communication and 
accountability. 

Implications for the WIL community: There are many factors which influence an academic 
institution’s ability to find internships for students. These include enrolment growth, a difficult 
economic climate as New Zealand is experiencing at the moment, or industry reluctance to support 
internships. This programme is an efficient way to provide a solution which is effective in improving 
employability outcomes for students. 
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A new approach for integrating foundational WIL across the higher 
education curriculum 

Clare Dannenberg and Clare Murray 

University of Canterbury 

Smith et al (2018, p.22) suggest that there is “true potential within the nexus of employability and 
career development learning and work-integrated learning” as higher education institutions strive 
to increase the employability of their graduates. Arguably, career development learning (CDL) is the 
hidden curriculum (Jackson 1968) within a WIL experience. At its most basic level, WIL is informed 
by elements of CDL, like building self-awareness, exploring work values, and supporting growth in 
adaptability, resilience, wellness, and confidence. However, not all WIL experiences make those CDL 
elements explicit in their design, leaving students to intuit any career learnings. 

We know that CDL, delivered within and alongside educational curriculum in higher education, 
builds students’ metacognitive awareness of their emerging career identity. CDL “develops the 
learner’s ability to make sense of and synthesise this knowledge and forms the basis for effective 
decision-making relating to career choices” (Bridgstock, et al 2019: 57). Early integration of CDL in 
students’ higher education experience positively contributes to students’ development of self-
efficacy, which is an indicator of increased persistence toward degree completion (Lent and Brown 
2019). Moreover, broad, and iterative exposure to CDL helps students to reduce degree complexity 
and prioritise goals, which facilitates persistence to graduation. 

Given the potential of the “nexus” between CDL, WIL, and employability, and the re-invigoration 
of our approach at the University of Canterbury (UC) to increase the employability of our students, 
the Ako ā-Mahi |Work-Integrated Learning hub at UC, is trialling a new methodology which 
engages academics to participate in the design and documentation of Foundational WIL, a term 
coined following the lead of Young, et al (2021), and which embeds the construct of career 
development learning. In this presentation, we will share how we use Foundational WIL as a part of 
our approach. to scaffold WIL across the curriculum at the University of Canterbury. 

Adopting Foundational WIL as a pillar of a scaffolded WIL programme has multiple benefits, 
including engaging students at the start of their higher education journey, increasing equity of access 
to WIL, increasing persistence to degree completion, and increasing exposure to career decision-
making to build lifelong critical competencies. We share our work in hope of similar uptake in 
University WIL programmes. 
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The role of consistent, shared assessment of progress towards 
meeting prescribed sector standards in the education of early 

childhood teachers at EIT 

Tania Du Plessis 

Eastern Institute of Technology | Te Pūkenga 

Aim: This good practice presentation explores the role of shared assessment of prescribed sector 
standards in the Bachelor of Teaching, Early Childhood Education (BTECE), at EIT, in ensuring 
graduate teachers are ready to teach effectively from day one. 

Brief description: Assessment of student teachers’ progress towards meeting the Standards for the 
Teaching Profession and Key Teaching Tasks (KTTs) in a supported environment is structured to be 
shared between student teacher, mentor teacher and teacher educator, giving each an equal voice in 
the process (Grossman, 2021). Assessment is systematically mapped and spread across the three-
year programme, collectively ensuring a robust, consistent and fair process for student teachers in 
preparing them for entering the teaching profession with the necessary knowledge, skills and 
confidence (New Zealand Council for Educational Research, 2017). 

Discussion: The teaching profession in New Zealand is governed by The Teaching Council of 
Aotearoa New Zealand, who requires student teachers in initial teacher education (ITE) to be 
assessed against six Standards for the Teaching Profession, as well as twelve KTTs that are written 
by the ITE provider in partnership with their local sector community. The preparedness and the 
ability of beginning teachers entering the teaching profession to demonstrate effective teaching 
practices within an ever-changing profession hinge on the ongoing and effective assessment of these. 

The BTECE at EIT is a field-based programme where student teachers gain a sound theoretical 
understanding of and weekly field-based experience in becoming early childhood teachers. Across 
the programme, they are assessed for meeting the teaching standards and KTTs in a supported 
environment in a variety of ways that include and value the voice of the student teacher and their 
wider early childhood education community. Methods of assessment include student teachers 
routinely evaluating their own teaching practice; triadic discussions between student teacher, 
mentor teacher and teacher educator when assessing field-based and practicum placement teaching 
practice; and a culminating integrative assessment in the final semester of the programme. The 
assessment methods are systematically mapped across the programme, collectively ensuring a 
robust, consistent and fair process for student teachers in preparing them for entering the teaching 
profession with the necessary knowledge, skills and confidence. 

Implications for the WIL community: Student teachers know what is expected of them in meeting 
prescribed sector standards across the programme and graduate with the readiness and confidence 
to be effective teachers from day one. Local early childhood settings are confident that the 
programme’s graduate teachers enter the profession with a sound knowledge of and extensive field-
based experience in early childhood education having been consistently assessed against the 
teaching standards and KTTs. 
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Educative AI in Work-Integrated Learning: Transforming Teaching 
and Preparing for the Future 

Storm Dunn and Megan Kanz 

Eastern Institute of Technology | Te Pūkenga 

The integration of artificial intelligence (AI) into education and Work-Integrated Learning (WIL) has 
transformed the way academic writing, assessment tasks, lesson planning, and teaching resources 
are approached in educational institutions and the workplace environment. AI tools such as 
ChatGPT, Grammarly, and others are increasingly being utilised to assist in generating ideas, 
drafting, and refining content across various disciplines (Holmes et al., 2019). However, the rapid 
adoption of these technologies has outpaced the establishment of robust policies and guidelines, 
leaving educational institutions grappling with challenges related to transparency, integrity, and 
ethical use (Luckin et al., 2016). 

The Bachelor of Teaching (Primary) (BTP) at the Eastern Institute of Technology (EIT) was 
confronted with exactly this issue, when over the course of a few months there was quite an increase 
in the number of students using AI in ill-informed and sometimes inappropriate ways to support 
their learning. That problem prompted the institutional staff, in conjunction with their school 
partners, to take action with the students. An educational approach that embraced the use of AI 
through ethical application was selected as the best way forward. 

An educative approach emphasises leveraging AI as a tool for growth, skill development, and 
preparation for a technology-driven future, rather than enforcing compliance or using a punitive 
approach. It encourages personalised learning experiences, and equips learners with constructive 
feedback, aligning with Vygotsky’s Zone of Proximal Development by providing scaffolding that 
meets learners where they are (Holmes et al., 2019). By positioning AI as a partner in the learning 
process, educators can nurture students’ critical and ethical use of technology, essential for thriving 
in dynamic professional environments (OECD, 2021). This approach promotes positive outcomes, 
preparing students for a changing future by equipping them with the skills, resilience, and tools 
needed to thrive in dynamic educational and professional environments. 

Using the) BTP at EIT as the context, this topical issue aims to explain how the educational approach 
taken together by the institution and the work placement (partner schools) has leveraged AI in ways 
that confront and manage the challenges, while empowering teachers in training to use the tools 
skilfully, advantageously and with integrity. 

This context will provide the springboard for participant discussion around the various approaches 
taken, the challenges, considerations and issues being faced, and the implications for their 
programmes. It is expected that topics such as how AI can enhance learning experiences and prepare 
students to be ‘future-ready’ for the workforce will also be traversed. 
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Enhancing Lesson Planning Through Exploratory Play with AI Tools 

Storm Dunn and Megan Kanz 

Eastern Institute of Technology | Te Pūkenga 

In this interactive session, educators will explore how AI tools can enhance lesson planning and 
support Work-Integrated Learning (WIL) practices. Participants will engage in hands-on activities 
to discover how AI can inspire creativity, save time, and provide personalised insights tailored to 
teaching and WIL contexts. The session will highlight practical applications of AI in fostering student 
preparedness for a rapidly changing future. Educators will gain innovative strategies and resources 
for integrating AI into their teaching while promoting WIL approaches that bridge academic and 
professional environments 

The Bachelor of Teaching Primary (BTP) programme exemplifies Work-Integrated Learning (WIL) 
by embedding authentic partnerships between schools and the Eastern Institute of Technology (EIT) 
at its core. These partnerships create opportunities for teacher candidates to engage in meaningful, 
real-world teaching experiences, seamlessly integrating academic learning with professional 
practice. 

Artificial Intelligence (AI) has the potential to revolutionise education, offering personalised learning 
experiences, automating administrative tasks, and enhancing teaching methods. However, its rapid 
advancement also presents significant challenges, including ethical concerns, privacy issues, and the 
potential for widening educational inequalities. 

To harness the benefits of AI while mitigating its risks, a human-centered approach is essential 
(UNESCO n.d; Walsh, 2024). This approach prioritises the needs of learners and educators, ensuring 
that AI technologies are used to enhance, rather than replace, human interaction and critical 
thinking. 

The session will take the following structure 

1. Introduce the focus of the round table session. 
2. Model tools that support an educative approach. 
3. Explore the tools shared. 
4. Discussion during the exploration of tool 

Audience interaction is expected through: 

1. Engagement in discussion throughout the round table discussion introduction. 
2. Engagement in discussion whilst modelling and exploring tools. 
3. Discussion, feedback re educative approach 

This round table discussion is based within the context of an educational setting involving authentic 
WIL, but the discussion using an educative approach is relevant to other contexts. 
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International civil servants: Student feedback on WIL elements of a 
blended programme in New Zealand and on return to Southeast 

Asia 

Tim Edwards 

Te-Herenga Waka Victoria University of Wellington 

Introduction: This presentation looks at WIL activities as part of a wider programme for mid-career 
civil servants from non-English-speaking Southeast Asian countries during a several-month, 
multifaceted professional development and study programme at a New Zealand university with a 
blended element on returning home. In contrast to many WIL activities preparing students for 
coming roles, the WIL elements of this programme (including workplace visits in New Zealand, and 
work-based projects once home) aim to enhance participants’ abilities in their current roles and 
provide them with new skills to use in hoped-for promotions within their current agencies. The 
research aims to track student feedback on various modes and iterations of the programme from 
2019 to 2025 and so monitor effectiveness, benefits and shortcomings of the WIL elements, and make 
recommendations for development. 

Literature: This study extends several areas of existing but limited literature, and has the potential 
to partly fill some research gaps. Embedding short WIL experiences in study abroad is growing, as 
is research on this, although this usually focuses on placements in countries other than where 
participants are studying, on intercultural skills and global citizenship, and work prospects (Kosman 
et al., 2023; Ramji et al., 2023). For working professionals, taking account of existing work experiences 
to build on, and tailor the WIL to, is rare (Wolf, 2024). There is limited research on WIL in Southeast 
Asia and developing countries, and it mostly looks at preparation and organisation (e.g., Nguyen & 
Nguyen, 2022), or exploring needs (e.g., Afolabi & Medu, 2023). There are also issues around whether 
institute staff or students in various contexts can and should source placements (Zegwaard & Pretti, 
2023). 

Part of the programme’s structure is based on evidence that combining language learning for 
professionals with activities connected to their work roles makes courses more relevant and 
engaging (Le, 2017). 

Methods, including ethics statement: Data was collected by anonymous survey, anonymised semi-
structured interviews, ethnography, and student work sampling. Human ethics permission from 
VUW ethics committee #2020/HE286281. 

Results: Overall trends were that participants found the work-based projects highly useful, and an 
opportunity to apply concepts and skills learned on the programme both in the workplace itself and 
in the project evaluation and presentation. The workplace visits received mixed feedback based on 
different experiences on the visits and expectations by the students. 

Conclusions: Continue monitoring the project, and discuss expectations for the visits more with all 
parties. 
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Global Issues in Work-integrated Learning Practice: Topics for 
Future Research 

Jenny Fleming and Karsten E. Zegwaard 

Auckland University of Technology and University of Waikato 

Background/ Introduction: The benefits of work-integrated learning (WIL) for students, industry 
and higher education institutions and are well documented (Aprile et al., 2003; Fleming et al., 2023; 
Jackson & Cook, 2023), with significant development in theory-informed research on challenging 
topics. However, multiple challenges exist in enabling quality WIL programmes to be delivered, to 
meet the diverse needs of the stakeholders involved in WIL. 

Brief description of the topical issue: A substantive body of quality practice and recent research 
into the practice of WIL already exists (see Ferns et al., 2022; Zegwaard & Pretti, 2023). However, this 
presentation will highlight a few of the global issues and challenges that require further work 
through research and scholarship. 

Discussion: Drawing on the authors international roles, connections, and recent conference 
workshops, the following topical issues related to WIL will be briefly examined: 

• Multidisciplinary and interdisciplinary WIL, 
• Non-placement WIL, 
• Resourcing WIL, 
• Technology and WIL 

Questions related to these topics will be proposed as potential prompts for future research along 
with guidance. 

Implications for the WIL community: As WIL models and contexts diversify, to advance practice 
there is a need for continuous research on key issues to provide a strong evidence base to further 
understanding and inform practice. 
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The ethical self within professional and research contexts 

Glenys Forsyth 

Otago Polytechnic | Te Pūkenga 

Practitioner-led research has grown significantly in recent years, reflecting a widespread endeavour 
toward empowering professionals to investigate and improve their own practice (Bourner et al., 
2001; Costley & Lester, 2012). Alongside this growth has been an increased uptake of practitioners 
pursuing higher education professional practice qualifications. Practitioner-researchers enter the 
research context with a strong understanding of professional ethics from their practice but may have 
limited awareness of their ethical responsibilities as researchers. Whilst the principles of ethics 
underpin all research, the context and researcher / researched relationships within practitioner-
research add a complexity of ethical issues. Research tells us ethical mindfulness, emphasising 
reflexivity and microethics, is essential for navigating unanticipated ethical dilemmas in real-time 
(Kara, 2018; Rossman & Rallis, 2012). What is not known is how novice practitioner-researchers 
navigate the volatile ethical landscape of the research environment. 

The focus of this research was to gain understanding, from insider-researcher feedback, of where 
research ethics practice rests in the thinking of practitioner researchers. Ethics approval, number 919, 
was obtained from Otago Polytechnic Research Ethics Committee. Participants were drawn from 
those who had / were completing a professional practice qualification through a New Zealand 
Tertiary institution. Following a mixed-methods approach, participants completed an initial on-line 
survey, with six of those respondents agreeing to be interviewed by the researcher. Grounded theory 
analysis on the data identified three dimensions important to developing an understanding of the 
scope of ethics within a practitioner-led research context. These were ethical self, researcher 
responsibility, and institutional ethics (Forsyth, 2023). Participants believed that having an in depth 
understanding of their ethical self, was considered foundational to understanding their researcher 
responsibility and institutional ethics (Forsyth, 2022). 

Participants, stressed the importance of their ethical self, encompassing both their personal and 
professional ethical frameworks, to how they navigated the complexities of research. Their personal 
ethics, rooted in core values and moral reasoning, shaped their sense of right and wrong and 
influenced how they approached ethical dilemmas in research contexts. At the same time, their 
professional ethics guided their behaviour within the research environment, ensuring they adhered 
to established standards while respecting the relational and situational dynamics of their work. 
Together, these frameworks informed their decision-making, enabling them to remain vigilant to the 
ethical challenges inherent in the research process. 

The key message for a professional practitioner is the transformative power of integrating personal 
and professional ethical frameworks to navigate complex situations with integrity, empathy, and 
accountability. 
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Addressing the Issue of Learning Effectiveness in Large Online 
Classrooms of Work-Integrated Learning Programmes 

Harshitha H, Vasudha Singh, Arindam Roy, and Krishnamurthy Bindumadhavan 

Work Integrated Learning Programmes (WILP), Birla Institute of Technology & Science (BITS), 
Pilani, India 

Introduction: This paper aims to explore the issue of large class sizes (150+ students) in Work-
Integrated Learning Programmes that are delivered online. The literature on the impact of class size 
on learning shows somewhat mixed results with a few suggesting adverse effects of large class sizes 
(Gaggero & Haile, 2020; Belanger et al., 2019; Kara et al., 2021) and others while others dispute the 
same (Shi, 2019). Therefore, there is a critical need to understand how instructional models and 
contextual factors shape student engagement, performance, and perceptions in these contexts, which 
are explored in detail in this research paper. 

Brief Description of the Topical Issue: The issue of effective learning in large online classrooms can 
be examined in two ways: The first from the lens of various instructional models implemented and 
second from the lens of different contextual factors that influence the learning process. In our pilot 
study, we explored four instructional models namely, single-section single faculty, single-section 
with associated faculty in shared teaching roles, single-section with associated faculty in supporting 
roles, and multiple sections with different faculty. It also explores contextual factors such as the 
academic department, flipped versus regular delivery modes, faculty experience, the mathematical 
content level, and time scheduling of live sessions. 

Discussion: While comparing the four models of instruction mentioned above, we found that the 
multiple section model could have a positive impact over the student engagement. We also found 
that the academic department, the flipped delivery mode, higher faculty experience, time scheduling 
of live sessions, and level of mathematical content in the course had a statistically significant impact 
on the large classrooms. 

Implications for the WIL community: The findings from this paper contribute to the growing body 
of knowledge on scaling online education while maintaining quality and engagement. Our findings 
can inform future course design as well as the design of controlled experiments particularly in work-
integrated learning programs. 
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Marae-based work-integrated learning as rongoā for individuals and 
communities 

Lucky Hawkins, Samuel Mann, and Ruth Myers 

Te Wānanga o Aotearoa and Otago Polytechnic | Te Pūkenga 

Introduction: This research aims to develop whanaungatanga-based professional practice as rongoā 
in the service of hapū and iwi regeneration. In particular, this presentation provides an example of 
meeting real-time needs through transformative work-integrated learning on the marae. The 
research is grounded in my work as a tertiary education leader in Wairoa. 

Literature: My Kaupapa Māori Research approach employs principles of Aroha ki te tāngata 
(respecting people), Kanohi kitea (face to face/in the field), Titiro, Whakarongo, Kōrero (look listen, 
speak), Kia Tūpato (being cautious), Kia Ngakau Pono, Kia Mākohakoka, Kia Manawanui (integrity, 
open-minded, commitment) to ensure Mā te Māori (the benefits for Māori). 

Method: My work is embedded in place - of hapū and iwi of Wairoa where I work in education and 
cultural identity for community development, in the multiple scales of colonisation, community 
erosion, life-changing disaster, and timeless moments of reflection and recovery. Indigenous 
Autoethnography (Whitinui, 2014) forms the basis for my research as a Māori and Cook Island 
researcher. I focus on using place and time as the whakapapa for understanding relationships in an 
exploration of self-awareness that is purposefully and necessarily insider, messy, reflexive, and in 
place and of place, and in time and of time - a pātiki model. 

Results: In this presentation I describe how I began my study with a planned community 
development process. But then Wairoa was devastated by a cyclone, followed by repeated trauma 
and dislocations. By Spring 2023, many people were still living on the marae, supported by 
immediate aid, but that was proving difficult to transition to longer-term solutions. Through the 
development of a marae-based tikanga programme we brought people together through education 
for the purpose of being able to sustain themselves and their community. The challenge was to figure 
out how to maintain something of our culture to sustain, feed and house ourselves. The answer lay 
in the local and communal, and the deeply integrated role of education - not just the formal 
education, but the sharing of knowledge. The sharing of food is both physical and metaphorical 
knowledge, all through an indigenous approach to work-integrated learning. 

Conclusion: Through the development of a tikanga programme, I have illustrated how 
whanaungatanga-based professional practice acts as rongoā in the service of hapū and iwi 
regeneration. 
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Supporting neurodivergent WIL students: Listening to student voice 

Kathryn Hay 

Massey University 

Introduction: This presentation discusses the findings from a study that explored how 
neurodivergent students can be supported to succeed in their WIL experiences. 

At Drexel University a majority of students complete either one or three 6-month co-operative 
education (co-op) experiences as part of their undergraduate qualifying programme. Students 
engage with co-op advisers and faculty staff both pre- and during co-op, and neurodivergent 
students registered with the Centre for Autism and Neurodiversity (CAN) receive further support 
from CAN staff. 

Literature: Co-operative education (co-op) is a specific type of work-integrated learning (WIL) 
whereby students have opportunities to learn in relevant disciplinary settings for which they are 
often paid (Fannon, 2023). WIL is used as the umbrella term in this presentation 

Neurodiversity refers to the idea that people experience and interact with the world in different 
ways, but these differences are not deficits (Dwyer et al., 2023). The term is often used in the context 
of autism, ADHD, and other neurological or developmental conditions. In the context of WIL, 
university and host organisation staff awareness of a neurodivergent learner’s specific needs can be 
limited due to the often-invisible nature of the condition and poor understanding of disability 
(Lawlis et al., 2024; Pennaforte, 2023). This may create challenges for learners’ preparing for and 
engaged in WIL as accommodations may not be requested or offered and other barriers may remain 
(Lawlis et al., 2024). Higher education institutions have a responsibility to ensure the wellbeing of 
all students (Hay & Fleming, 2021) and where possible support them to succeed in their studies. 
Understanding how neurodivergent students can be supported at the different stages of the WIL 
process is therefore essential for their personal and academic development. 

Methods: The research employed a qualitative interpretive approach (Schram, 2006), for exploring 
the views of neurodivergent students enrolled in WIL courses and relevant academic and 
professional staff at Drexel University. Semi-structured interviews were undertaken with 10 
students from different disciplines and conversations with >15 academic and professional staff 
provided contextual information and faculty viewpoints. The presentation will privilege the student 
voices. 

This project was approved by the Massey University and Drexel University human research ethics 
committees (OM3 24/14). 

Results: The student participants identified both strengths and challenges with being 
neurodivergent and several key strategies and support systems they utilise to support their learning. 
They highlighted that neurodiversity is not well understood by university staff, employers, and 
society more generally. This creates further challenges including experiencing stigma and being 
underestimated during the WIL experience. Deciding to disclose their neurodivergence to university 
staff or WIL employers varied across the participants. The students indicated that with greater 
knowledge about neurodiversity, employers would be more accommodating toward them and 
recognise their strengths and contributions to the workplace. Opportunities to better support 
neurodivergent students with WIL lie in changing institutional systems, enabling students to 
develop robust individual support systems, and educating university staff and WIL employers and 
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supervisors about neurodiversity. These initiatives however must be inclusive and thus include 
neurodivergent students in all future decision-making. 

Conclusions: A collaborative, educative approach to advancing university staff and employer 
knowledge about neurodiversity is both timely and necessary. Neurodivergent students face many 
challenges in the higher education environment and a multi-pronged strategy is required so they are 
better supported to succeed in their WIL experiences.  
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Rethinking funding models for work-integrated learning in the 
construction and infrastructure sectors 

Nina Herriman  

ConCOVE Tūhura 

Background/Introduction: The Technical and Vocational Education and Training (TVET) funding 
system in New Zealand shapes the behaviours and priorities of learners, employers, tertiary 
education organisations (TEOs), and government agencies. However, the current system often fails 
to balance these interests, leaving critical gaps in workforce development for the construction and 
infrastructure sectors. These sectors are vital to New Zealand’s growth yet face challenges related to 
skills shortages (NZIOB 2021), inequities in participation, and barriers to inclusivity (Construction 
Diversity Roadmap Gap Analysis Report, 2021). 

Method: Drawing on insights from 49 experts (industry leaders, government officials, 
representatives from a range of different providers, and other experts in the TVET system), this 
presentation identifies key funding challenges and explores strategies to create a system where all 
participants can thrive. 

Brief Description of the Topical Issue: This presentation focuses on four interconnected challenges: 

• Addressing Power Imbalances: Examining how government bodies dominate decision-
making and exploring ways to empower industry, TEOs, and learners to have a greater 
influence. 

• Strengthening Industry Engagement: Encouraging more employers to actively invest in 
training and addressing free-riding behaviour. 

• Improving Coordination and Accountability: Ensuring funding and regulatory systems are 
responsive to workforce needs while fostering stronger partnerships among all stakeholders. 

• Shifting Workforce Culture: How the funding system can support the creation of an 
inclusive and supportive environment for Māori, Pacific peoples, and women to thrive in 
male-dominated sectors. 

Discussion: The presentation will present options to optimise TVET funding, including co-
investment mechanisms such as industry levies, culturally responsive approaches that integrate 
mātauranga Māori and Pacific knowledge systems, and reforms to empower learners and industry 
partners. It will address the need for systemic cultural change, improved accountability for 
government bodies, and more equitable distribution of power among stakeholders. Practical 
examples and recommendations will highlight how the TVET system can better align workforce 
needs, equity goals, and sustainable development. 

Implications for the WIL Community: This discussion invites the WIL community to play an active 
role in shaping the future of vocational education. By engaging in this process, WIL practitioners, 
academics, and industry leaders can help create a funding system that fosters cultural inclusivity, 
empowers all stakeholders, and aligns education outcomes with workforce needs. This is an 
opportunity to drive meaningful change and build a thriving and equitable vocational education 
ecosystem.  
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Breathing life into online learning; building a collaborative cohort 
experience online 

Sarah Hexamer  

Otago Polytechnic | Te Pūkenga 

Focus Topic for Discussion: Making online learning more accessible, motivating and engaging for 
WIL, remote learners and Māori learners. 

a. How to effectively integrate workplace-based learning into both formative and summative 
assessed outcomes. 

b. How do we create the level playing field for assessments where the learners need to 
demonstrate their learning in different ways? 

c. What tools work effectively for synchronous and asynchronous learning to integrate 
team/group working and collaborative cohorts of learning. 

d. How can we better ethically integrate AI into teaching and learning to provide broader 
outcomes and time saving opportunities for lecturers and learners? 

Relevant Background: The presenter is currently completing her Master of Professional Practice 
with a focus on 'Breathing life into online learning; building a collaborative cohort experience online'. 
This is being completed under Otago Polytechnic Ethics Approval 194.  

Rational: Online learning delivery is here to stay, we can either create asynchronous online learning 
delivery, or we can create the online classroom, with engaged learners sharing their own experiences 
and challenges with not only each other but with us as facilitators supported by asynchronous 
learning resources. Can we create authentic assessments for remote learners where work 
integrated/augmented learning contributes towards the assessment outcomes allowing diversity in 
the outputs but maintaining academic integrity and equality across the cohort. 

The challenge of working and learning: How can we provide the optimal learning experience for 
those who may never step onto the campus nor meet their cohort in person? AI is here to stay and 
most of our learners integrate AI in their vocational activities through workplace supported 
programmes delivering professional management and interrogation of data and information. Using 
AI for academic outcomes has its place and how do we manage this effectively. 

Planned Structure of the 30 Minute Session: The audience are given the background for the 
discussion and the desired outcomes of their participation in relation to providing key ethnographic 
research material for the presenters’ master’s thesis. The core theme for discussion is presented and 
the context parameters clearly outlined. The appreciative enquiry model of engagement is explained 
and how they can engage in discussions with a ‘what the environment could look like’ lens. Tables 
will discuss the theme and subtopics and record their discussion on butchers/flip chart paper, this is 
then fed back to the whole room. They may select one or more themes to focus their discussions on. 

Outline of Audience Interaction: Floating between tables I will encourage and challenge the 
audience to look inwards at their own experiences as learners, and, as facilitators of learning to step 
outside of their norms and look at what the environment could look like using an appreciative 
enquiry model to bring out innovative teaching ideologies current as well as futuristic to help us 
collaboratively develop and drive future best practice. 
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The student nurses’ experience of telehealth as a clinical placement 
in a Bachelor of Nursing Programme 

Diane Hudson, Rachel Burt, Nic McLeod, and Patricia Thomson  

Ara Institute of Canterbury | Te Pūkenga 

Telehealth is a digital or virtual platform that provides the public with access to clinically based 
health advice and expertise. The National Telehealth Service [NTS] of Aotearoa/New Zealand is an 
organisation owned by the Primary Health organisations ProCare and Pegasus Health in partnership 
with the Ministry of Health. (National Telehealth Service, [NTHS], 2022). The NTS is commonly 
known by the Māori name Whakarongorau ‘to listen with great intent and purpose’. 

Whakarongorau, became a designated clinical placement for the Bachelor of Nursing (BN) students 
in a tertiary institute in the South Island of New Zealand. The students were in their third and final 
year, in The Family, Whānau and Community placement paper, from the beginning of 2022 to mid-
2023. The positioning of students into this placement not only focused on contemporary and 
innovative health practice but presented an opportunity to be part of the impetus to address health 
inequities in Aotearoa. Telehealth, as a clinical placement is a new experience for the students, in 
relation to the fact that they are not face to face with their patients or clientele, as they are in all other 
clinical placements. 

There have been few research studies noted that have explored the student perspective of telehealth 
as a clinical placement. Research studies have focused on looking at educating nurses on the use of 
technology/informatics and education requirements needed to move into the digital arena (Honey, 
Collins & Britnell, 2020; Rutledge, O’Rourke, Mason et al, 2021). International based research studies 
have found that the experience of telehealth in nursing education, at different levels, remains 
minimal and needs further research to evaluate future practice needs (Eckhoff, Guido-Sanz and 
Anderson, 2022). 

The clinical placement with Telehealth presented an ideal opportunity to explore the students 
experience of telehealth as a clinical placement/learning environment and for the researchers to 
identify the suitability of this placement for the students. Ethical approval was granted, and the 
project began at the beginning of 2024. The research team used a qualitative/descriptive approach. 
Data was collected from three focus group sessions using the zoom platform. The team are at the 
stage of thematic analysis with the aim of completing subsequent stages and continue presenting the 
findings in the near future. 

Ethics approval was granted from Ara, Institute of Canterbury in September 2023. The ethics 
approval number is 1936. 
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Designing for flexibility: A work-integrated learning pathway in 
culinary arts 

Chloe Humphreys, Juliane Tautz, and Adrian Woodhouse  

Otago Polytechnic | Te Pūkenga 

Background/Introduction: Work-Integrated Learning (WIL) bridges education and industry needs, 
particularly in culinary education, where evolving demographics and industry demands call for 
adaptable learning pathways (Patrick et al., 2008; Smith, 2012). This presentation explores a newly 
introduced WIL pathway within a Bachelor of Culinary Arts programme, designed to provide 
ākonga with flexible learning experiences across on-campus study, work-integrated placements, 
paid employment, and assessment of prior learning (APL). The initiative aligns with competency-
based education, lifelong learning, and authentic assessment (Boud & Falchikov, 2006; Lester & 
Costley, 2010). 

Brief Description of the Innovation: This WIL pathway embeds flexible learning outcomes, 
enabling ākonga to transition seamlessly between a range of learning contexts without disrupting 
progress. Learning and assessment happen anywhere—on campus, in work, or through reflective 
APL. 

A key feature is the use of project-based learning and portfolios of evidence as core assessment 
methods. Portfolios capture competencies through various modes, including written reflections, 
multimedia, and industry feedback. Adaptable project-based assessments allow ākonga to tailor 
learning to their workplace contexts, ensuring relevance and industry application (Trede, Macklin, 
& Bridges, 2012). 

Discussion: This approach challenges traditional assessment models, enabling students to 
demonstrate competencies in ways that reflect their professional realities. Portfolio-based 
assessment ensures learning remains personalised, practical, and adaptable to evolving industry 
needs, fostering deeper reflective practice. 

Beyond ākonga benefits, this model enhances workplace engagement by integrating industry needs 
into student learning. An emphasis on problem-solving within learning outcomes allows ākonga to 
align their projects with real-world challenges, creating opportunities for businesses to benefit from 
innovative solutions and fresh perspectives. 

Whilst still in its development phase, initial feedback suggests that the introduction of this flexible 
model has already had a significant impact on ākonga retention and engagement. Learners value the 
ability to integrate work and study without rigid institutional barriers and find portfolios a flexible 
way to document their learning. The model also raises questions about how educators best support 
students in developing metacognitive skills for self-directed learning. 

Implications for the WIL Community: The growing need for flexible WIL models necessitates 
rethinking assessment to support learners across varied professional settings. Integrating project-
based learning with portfolios of evidence offers an adaptable approach across disciplines, 
reinforcing reflective practice and competency-based education. Integrating workplace-driven 
challenges into ākonga projects strengthens industry partnerships, benefiting both learners and 
employers through co-designed educational experiences. Institutions adopting similar models must 
consider how best to scaffold learner support in reflective practice and critical thinking.  
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The development of a work augmented model of delivery for a 
degree in Whakaora Ngangahau Occupational Therapy in Aotearoa 

New Zealand 

Helen Jeffery and Anita Mitchell  

Otago Polytechnic | Te Pūkenga 

Background/Introduction: This presentation describes the development of an innovative model of 
delivery for the Otago Polytechnic degree in occupational therapy (OT) for rural and remote 
communities. Primary drivers were enabling earning and learning, place-based learning and 
enhancing equity of access to tertiary education. Other motivations were the need to better meet the 
health needs of communities through increasing therapists in the regions, and to have graduates 
well equipped to meet the specific health needs of their community. The model was developed 
through collaboration between Otago Polytechnic, NorthTec and key stakeholders in Te Tai Tokerau, 
the first planned delivery region. This ensured that ideas that would best meet the needs of 
communities and be possible for the institutions were incorporated. 

Topical issue: Most health degree programmes in New Zealand are campus based and require 
ākonga to move to where the campus is situated for the duration of their study. This creates inequity 
for those who are unable to leave their community for the duration of the programme for family, 
financial or cultural reasons. For OT, this has contributed to the low numbers of Māori attracted to 
the programme, and a subsequent low number of kaiwhakaora ngangahau Māori. Additionally, 
rural and remote regions are not well resourced in terms of OT. 

Discussion: This delivery model utilises blended learning, with ākonga together on campus, on 
marae, in online hui, working autonomously through the online learning activities, and having a 
work-based context to trigger and apply learning. Learning from home and having content that is 
directly relevant to the learners’ own community enhances the relevance of the learning and creates 
a sense of community within the cohort. This model enables opportunities for tertiary education 
without significantly disrupting whānau/family or work and enhances cultural safety through the 
learning journey. Enabling the potential to earn whilst they learn enhances access to tertiary 
education. Education and funding systems do not support traditional apprenticeships for 
occupational therapy, this model uses work as a context and draws on some of the benefits of other 
work-based learning models. Much of the ethos of occupational therapy in Aotearoa is informed by 
Eurocentric concepts. Māori academics are emerging and influencing the profession, increasing the 
number of Māori into the profession and enabling deeper integration of te ao Māori in the curriculum 
will enhance this development. 

Implications for the WIL community: This model was created through community engagement and 
contribution from the outset. It provides a way of conceptualising how a degree might be facilitated 
in regions that otherwise have limited access to health profession education, in a way that is 
culturally safe. 
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Wellbeing and older peoples’ learning in work, for work, and after 
work: How can we design for thriving ageing? 

Robyn Johnston and Helen Mataiti 

Otago Polytechnic | Te Pūkenga 

Focus: This Round Table discussion focuses on the older person, wellbeing, and learning, in the 
context of work. 

Relevant background: Older people continue to work beyond 65 for a range of reasons, including 
financial security in the face of ongoing cost of living and housing crises’, and the knowledge that 
being actively engaged in learning or work is more likely to result in better well-being, due to having 
a stronger sense of meaning and purpose in life. 

Principally valuing the older person, the Better Later Life Ageing Strategy (2019 - 2034) and Action 
Plan (2021 - 2024) determine ways that 1) older people in Aotearoa New Zealand may be better 
supported to utilise skills and experience in the workplace, and 2) employers may be enabled to 
develop sustainable multigenerational workforces. The Older Workers Employment Action Plan | 
He Mahere Mahi Whakawhiwhi Mahi mō te Hunga Pakeke (OWEAP) further detailed actions 
towards employment foci. At the time, the Public Service Association (2022) identified older workers' 
ongoing learning needs in the workplace might relate mostly to technology, and that workplaces 
should remain cognisant of accessibility, and of sensory accommodations. 

The OWEAP itself comprised eleven goals including those pertaining to education, training, and 
research. An internal report to the Minister of Seniors in February 2023 noted there had been progress 
to all of the OWEAP goals. However, unless cross-organisational reporting includes in-depth 
educational stakeholder feedback, then we are at risk of failing to plan effectively for older peoples’ 
learning in, for, and after work. Further, the range of implications of an ageing workforce for tertiary 
learning and teaching practice need to be comprehensively considered. 

Planned structure: The Round Table discussion will include a brief introduction, followed by an 
overview of what is known about the older person’s wellbeing, learning, and work, in research, 
policy, and practice spaces. The audience will then be invited to participate in a shared discussion. 

Outline of audience interaction: The shared discussion will involve audience members responding 
to several questions, including those generated iteratively through the round table. Initial questions 
might include: 

• What areas and types of learning are important to older people as they continue to work? 
• How do these differ from the learning the older person chooses when transitioning to 

retirement? 
• How can tertiary learning organisations work with employers and workplaces to be more 

responsive to older people's learning capabilities? 
• What does best tertiary learning and teaching practice with the older person look like? 
• How can we plan for learning that ensures thriving ageing in paid and unpaid work? 
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Te Painga o nga Whakahoahoa - The Impact of the EIT BTP 
Partnerships 

Kirsty Jones  

Eastern Institute of Technology | Te Pūkenga 

The unique Bachelor of Teaching Primary (BTP) programme design places authentic partnerships 
between schools and the Eastern Institute of Technology (EIT) right at the heart of the programme. 
BTP programme review, and research indicates that these partnerships have a positive impact on 
the effectiveness of teacher candidates while they are studying to be teachers. Several decades of 
research in initial teacher education (ITE) also shows that teacher candidate learning is better when 
the candidates are supported by community of learning partnerships (Wenger, 1998; Harlow & 
Cobb, 2014)., where ITE providers and schools integrate the teaching of theory and day to day 
classroom practice (Hammerness, Darling-Hammond, Grossman, Rust, & Shulman, 2005; Grudnoff, 
Haigh & MacKisack, 2017; Sewell, Cody, Weir & Hansen, 2018). In fact, genuine authentic 
partnerships between providers and schools are identified as one of the key features of high-quality 
practice by Whatman and MacDonald, 2017. However, when searching for literature on how initial 
learning partnerships impacted on the ongoing careers of ITE graduates, nothing could be found. 
Furthermore, no research in this area had been done with BTP programme graduates either. 

This study explores the impact the EIT BTP programme partnerships have on the ongoing teaching 
careers of a group of EIT BTP graduates. An Appreciative Inquiry design was utilised. That offered 
participants “an opportunity to reflect on the existing strengths within the practice, leads them to 
discover what is important, and builds a collective vision of the preferred future” (Carter, 2007). Data 
was initially gathered through qualitative surveys of 106 EIT BTP graduates. More in-depth data 
was then gathered through individual interviews with 8 self-selected graduates. Data analysis 
involved thematic analysis (Mutch, 2013) of the individual interview transcripts. Trustworthiness 
and triangulation were achieved by including all participant perspectives and through collaborative 
analysis of data. Robust debate and discussion were supported by evidence from the data to define 
key analytic categories and emergent themes. EIT Research Ethics Approval reference EA08120622. 

The research presentation will show preliminary findings of the impact the BTP learning 
partnerships have had on the ongoing careers of graduates, illustrating the key benefits and 
challenges to their careers, and the resulting commitments to teaching as a sustained profession. 
Although set in the educational community, the key findings are generic and transferable to other 
contexts. The research will be of value to participants interested in strengthening work integrated 
learning partnerships in any field. 

  



Work-integrated Learning International Conference 2025 – Abstracts  
30 

Reflecting within practica: Using reflection as assessment tasks 

Marguerita Lazar  

School of Physical Education, Sport and Exercise Sciences, University of Otago 

Introduction: Crafting practicum experiences for final year students has allowed us, as paper 
coordinators, the opportunity to foreground our pedagogical perspectives while championing the 
‘soft skills’ we believe are crucial in preparing youth for subsequent careers (Schön, 1995). 

Brief description of the new, unique or innovative practice: Our assessment allocates 30% of their 
final grade to written reflections, where students are required to look back over their practice and 
write about their approaches, strategies and possible changes they could incorporate in the future. 
This aspect has been useful for us as coordinators to get a feel for where the students are at, if they 
are managing workload, what learnings are they weaving together and develop the work etiquette 
useful for future careers (Feedback from a student “this paper was the only one to allowed me to 
work with ‘real people’ and was useful for my current job where I have to record client notes”). 

Discussion: This presentation draws from my experiences and observations as a coordinator of a 
300-level practicum paper within the University of Otago School of Physical Education, Sport and 
Exercise Sciences. Our degree offerings are oriented within biophysical and sociocultural content but 
share commonalities around human movement. We cater to a broad range of academic disciplines. 
Within this paper reflective practice components are, in part, designed to create a cohesion across 
and between distinct experiential modules, while trying to provide a common task that fosters a 
sense of (student) community. I see the ability of a practitioner to revisit, adjust and re-orientate their 
professional practice as crucial to becoming a successful professional, as well as a “quality Physical 
Educator”. I will provide examples from past students to support and challenge our claim that this 
paper provides a unique learning experience. In addition, I hope to show how the coordinators 
reflecting on the student reflection tasks provides a tangible and exciting opportunity to affect 
change in course structure, process and philosophy about applied theory and practice. 

Implications for the WIL community: The process of infusing reflective practice within the 
assessment tasks allows Tertiary students to develop their own voice while gaining confidence as 
they transition from an undergraduate student into formal employment. 
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Informal yet impactful: Peer brokering among international students 

Sherrie Lee  

Te-Herenga Waka Victoria University of Wellington  

Introduction and Literature: There is an emerging focus on how international students exercise their 
agency and utilise their own resources to enhance their employability (Pham, 2021; Tang, 2022; Vu 
et al., 2023). However, the deficit view on international students’ English language and 
communication skills often overlooks their agency and active role in learning (Deuchar, 2022; Tran 
& Vu, 2017). Several studies have examined the dynamics and outcomes of international students’ 
informal peer learning networks and interactions, demonstrating the importance of student agency 
(Che, 2013; Montgomery & McDowell, 2009; Zappa-Hollman & Duff, 2015). 

Using the concept of brokering in the context of academic learning, my doctoral research highlights 
peer brokering as an important form of academic support and student agency. Brokering is premised 
on the reciprocal relationship between international students as actors seeking out valued resources 
(i.e., seekers) and their brokers (Stovel et al., 2011). I discuss how international students engage in 
peer brokering and how this can apply to the WIL context. 

Methods and Results: Using a focused ethnography methodology, I conducted regular semi-
structured interviews with 10 first-year international students during their initial semester. Records 
of brokering interactions were also collected in the form of audio-recorded observations and 
screenshots of instant message exchanges on mobile phones. Ethical approval was obtained for the 
research. 

My study found that participants sought academic brokers among peers and non-peers. Unlike non-
peer brokering, typically facilitated by English-speaking staff, peer brokering mostly occurred 
between those of similar ethno-lingual backgrounds. Peer brokers were more knowledgeable and 
had prior success, such as a ‘senior’ who had completed a course. These interactions involved asking 
questions, clarifying tasks, and discussing solutions. Though informal, they were timely, responsive, 
and supportive. Peer brokering allowed students to exercise agency by initiating assistance requests 
and negotiating their knowledge positions, unlike the hierarchical nature of non-peer brokering. 

Conclusion: My research highlights peer brokering as an important source of academic support and 
student agency. International students in WIL benefit from peer networks with more experienced, 
linguistically or culturally compatible peers. Educators should facilitate opportunities for 
international students to connect with potential brokers, such as final-year students and recent 
graduates. Examples include networking events, expert panels, and alumni mentor programs. These 
opportunities should be targeted, intentional, and regular, not an afterthought. 
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WIL space: Finding the extraordinary in the ordinary 

Patricia Lucas and Helene Wilkinson  

Auckland University of Technology 

Introduction: This presentation explores the application of innovative thinking in Work-Integrated 
Learning (WIL) through the use of small group discussions and reflective methods. WIL 
practitioners often face the challenge of adapting to the changing landscape of higher education and 
the uncertain future of work. To address this challenge, the presentation suggests fostering creative 
thinking through collaborative conversations and the use of disorienting dilemmas or provocations. 

Reflective thinking is highlighted as essential in understanding current issues and tensions between 
the student, the organisation, and the university in the WIL context. It is argued that examining 
experiences from different perspectives and exploring contemporary topics through small group 
discussions can lead to more creative and enduring outcomes. 

Topical issue: The presentation acknowledges the complexities of implementing innovative 
practices, given the regulations and policies governing the education system. However, it 
emphasizes the need to move beyond traditional approaches in order to find the best solutions for 
all stakeholders. The Covid-19 pandemic and the rise of artificial intelligence further underscore the 
need for new ways of thinking and doing in higher education. 

The authors propose a conceptual framework centered around small significant online network 
groups (SSONG), where members engage in conversations using disorienting dilemmas and 
reflective thinking. These conversations aim to create a shared starting point, encourage emotional 
engagement, and facilitate the sharing of experiences and ideas. Various provocations, such as songs, 
quotes, and images, are used to stimulate conversations and creative thinking. 

Discussion: The discussion highlights the potential of these conversations to unlock new ideas, 
foster collaboration, and lead to innovative solutions in WIL. The importance of collaborative 
relationships and the role of WIL practitioners in driving innovation and advancement are 
emphasised. The authors suggest these conversations can be a powerful method for supporting 
collaboration among WIL practitioners globally. 

Implications for the WIL community: In conclusion, the authors advocate for the stimulation of 
innovative thinking in WIL through reflective and provocative methods. They emphasise the 
potential impact of these strategies on WIL practice and the future of higher education. The call to 
action is for WIL practitioners to embrace and explore new ways of navigating the challenges of 
education and future work, finding the extraordinary in the ordinary to foster innovation and 
creativity in WIL. 
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Navigating two worlds in reflective practice: A global rethink 

Patricia Lucas and Rachael Hains-Wesson  

Auckland University of Technology and Royal Melbourne Institute of Technology 

Introduction: This abstract delves into the importance of considering diverse approaches to 
reflective practice in Work-Integrated Learning (WIL), specifically focusing on Indigenous ways of 
knowing. The presentation acknowledges the changing nature of work and the need for a global re-
think in how students learn about work. It highlights the benefits of incorporating Indigenous 
approaches to enhance the unique characteristics of learning about work and improve students' 
employability skills and outcomes through self-reflection. 

Background: The authors explore the existing literature on Western and Indigenous reflective 
practices and identify key principles underpinning Indigenous reflection, such as community-based 
approaches, storytelling, and a wholistic worldview. They argue the integration of Indigenous 
reflective practices into WIL programs can enhance personal and cultural identity, foster 
intercultural competence, and prepare students for diverse professional contexts. 

Discussion and implications for WIL: The presentation provides recommendations for non-
Indigenous WIL teachers to incorporate Indigenous principles into reflective practice within the WIL 
curriculum. These recommendations include fostering cultural sensitivity, encouraging storytelling 
and group discussions, incorporating ritualistic transition elements, facilitating intergenerational 
and peer learning, and engaging in reflection activities in natural settings. The authors emphasize 
the importance of collaboration with Indigenous communities and educators to ensure culturally 
relevant and respectful WIL experiences.  

While the presentation acknowledges its limitations as non-Indigenous authors, it seeks to contribute 
to the broad understanding of reflective practice and Indigenous approaches in WIL. It calls for 
further research to explore the intersection of Indigenous knowledge and Western reflective practice 
in WIL, highlighting the need for co-creation and collaboration with Indigenous experts. 

In conclusion, the integration of Indigenous ways of reflective practice in WIL can enrich the 
learning experience, promote cultural understanding and inclusivity, and better prepare students 
for the future of work. It is an important step towards fostering more inclusive and well-rounded 
teaching experiences for all students and preserving Indigenous knowledge in WIL. 
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A changing future: Transforming WIL to be accessible for everyone 

Zoe Lyon-Gifford and Kelley Marra  

Waihanga Ara Rau  

The focus topic for discussion: 1 in 4 people in Aotearoa New Zealand are disabled (including 
neurodiverse), and workplaces are missing out on this untapped resource by not attracting or 
retaining 25% of our population. 

Using a ‘Nothing About Us Without Us’ approach, Waihanga Ara Rau and Hanga-Aro-Rau were 
led by their Disability Expert Panel to commission ‘All is for All’ to conduct research about the 
enablers and barriers for disabled people into learning and employment. The results showed that 
there are simple steps that organisations can take to be much more accessible for everyone, not only 
for disabled people but for all people. Most importantly, capability building, myth busting, and 
improved recruitment practices are needed to improve disability inclusion in our organisations. 
There are some doing amazing mahi in this space, but most are yet to begin. We'd like to share these 
results and facilitate a round table discussion about making work integrated learning more 
accessible and inclusive for everyone, so that all people can thrive. 

Relevant background: Waihanga Ara Rau (Workforce Development Council Construction & 
Infrastructure) and Hanga-Aro-Rau (Workforce Development Council Manufacturing, Engineering 
and Logistics), led by our joint Disability Expert Panel, commissioned research focusing on enablers 
and barriers in our industries for disabled people. The kaupapa of research was 'Nothing about us 
without us', and research carried out by All is for All, who are a disability inclusion organisation. 
Over 240 disabled people and employers took part in this research, including Tangata Whaikaha 
Māori, Pacific Disabled Peoples, and those based in Aotearoa’s regions. It is the first of its kind based 
on enablers and barriers within our industries. 

Planned structure of the 30 min session: 

• Presentation of key findings (10 minutes) 
• Facilitated discussion with participants based on the theme of: 

If people are disabled by their environments, rather than having a disability (social model of 
disability), how do we make our environments more accessible? (10 mins) 

• Action commitment: attendees commit to 1 action and start planning the first steps to 
achievement. (10 mins) 

Outline of audience interaction: 

• Q&A on research 
• Small group discussions – sharing of key potential for positive changes 
• Facilitated session on the initial steps to create an action plan 
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Identifying necessary necessarily insider insights, insights from 
insightful necessary insiders 

Samuel Mann, Ruth Myers, Claire Goode, Mawera Karetai, Ray O’Brien, and Adrian Woodhouse 

Otago Polytechnic | Te Pūkenga 

Introduction: The Necessarily-Insider Research Framework (NIRF) was developed to guide 
Professional Practice research through all research stages, from planning to assessment. This 
framework employs evaluative questions to direct inquiry and reflection. In this presentation, we 
explore its practical application, revealing a common challenge: learners often struggle with initial 
engagement. To address this, we developed two approaches—one lightly gamifies the framework, 
while the other seeks to identify a core set of particularly impactful questions. This research 
presentation focuses on the latter approach, aiming to refine the framework by identifying key 
evaluative questions that enhance professional practice research. 

Literature: Professional Practice research remains underexplored, particularly in the Aotearoa New 
Zealand context, where rangatiratanga (self-determination) requires learners to take ownership of 
decision-making in novel methodological environments. Our framework is informed by Costley’s 
approach to professional practice (Costley et al., 2010; Costley & Fulton, 2019), Tracy’s Big Tent 
criteria (2010), López & Tracy (2020), and Patton’s Developmental Evaluation (2015). These works 
emphasise reflective, adaptive methodologies that align with the NIRF’s purpose. 

Method: This autoethnographic study is authored by two Doctor of Professional Practice (DPP) 
mentors and four DPP alumni. The mentors reflect on their experiences using the NIRF, while the 
alumni consider how they might have used the framework and propose improvements based on 
their research journeys. Through these reflections, we aim to refine the framework for future 
learners. 

Results: The framework is presented as a “Landscape of Professional Practice,” structured around 
176 critical questions spanning 11 rows and 16 columns. While this structure offers a comprehensive 
guide, it is overwhelming—where should learners begin? Which questions should they prioritize? 
Additionally, researcher development, a key underpinning of the framework, was too implicit. To 
address this, a new row was added, explicitly incorporating reflexive practice and researcher 
development (Costley & Fulton, 2019, López and Tracy 2020). However, this increased the number 
of questions to 192, further complicating engagement. 

To manage this, we experimented with a “random selection” approach—encouraging learners to 
critically engage with any question rather than attempt to answer all. However, this method risked 
overlooking particularly insightful questions. Is there a key set of evaluative questions which are 
most useful in terms of insight into our professional practice research? “Useful” here means “would 
have been helpful through the research process, especially when I was writing up my thesis”. The 
goal here was not to answer the questions in any detail but reflect on why/how they would be 
helpful. 

(These results are preliminary, but will be completed by early-March, further insights are expected) 

Conclusion: This research has strengthened the NIRF, but further refinement is needed. Future 
research should analyse a broader range of completed DPPs to identify dimensions within the 
landscape and hotspots of questions for particular types of professional practice research. 
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Additionally, an assessor-focused version could be valuable, particularly for those unfamiliar with 
professional practice research methodologies. 
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Learning collaborative and participatory design through 
community-based projects 

Carles Martines-Almoyna  

Te-Herenga Waka Victoria University of Wellington  

Introduction: This research showcases the integration of participatory design projects in the 
curriculum of the Landscape Architecture programme of Te Herenga Waka/Victoria University of 
Wellington. A methodology that facilitates service learning has been developed over time, 
demonstrating to be adaptable to different type of partners, projects, design objectives and university 
courses. This research explains the application of this methodology in a project that proposes the 
transformation of Mātai Moana (Mount Crawford, Wellington) into a new Ecosanctuary and 
Heritage Reserve, working alongside the local community and mana whenua. 

Literature: Practice in architectural disciplines has evolved towards more inclusive ways of 
understanding design (Lamirande, 2020) based on interdisciplinary collaboration and the integration 
of users in decision-making (Luck, 2018). These new ways of practicing are being integrated in 
tertiary education, where new pedagogical models incorporate stakeholder perspectives 
(Dhadphale, 2022). By engaging with communities through teaching, academics can develop 
practice-based research that benefits both students and communities (Nelson, 2021) while producing 
applicable knowledge useful for practitioners (Vear, 2021), contributing to reduce the traditional gap 
between practice and academia (Marabelli, 2020). 

Methods: The project [HE-000330] was divided into Diagnosis, Dreaming, Developing, and Defining 
stages. In the Diagnosis stage, students worked collectively with support from the local community 
through site visits, lectures and reviews. In the Dreaming stage, thematic participatory design 
workshops, seminars, lectures and reviews were organised with the local community. Students 
worked in groups. This was also the case of the Developing stage, where the final designs were 
produced considering site knowledge, mātauranga Māori and community aspirations. 
Communication to non-technical audiences was a key factor in this design stage. The final designs 
were presented to the community and publicly exhibited. 

Results: The project finished through the Defining stage once the course was over. The goal was to 
produce a final consensus design from the students designs and the feedback provided by the 
community through feedback forms, the project website and four final workshops. The consensus 
design cohesively represents community aspirations. It aims to inform the legal process towards 
land protection, and to facilitate implementation through community driven interventions. 

Conclusions: Design-based partnerships are useful instruments to collectively generate ideas, where 
students can begin to develop skills relevant to practice, whilst helping communities understand 
and improve their conditions. Collaborative and interdisciplinary work, participatory design 
methods, or new professional roles such as design facilitator, mediator or educator, can be learned 
through the experience of a participatory project. 
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Supporting and empowering tertiary vocational education students 
to step confidently into work-integrated learning experiences 

Marco Polo Maués Guimarães and Margi Moore  

Waikato Institute of Technology | Te Pūkenga 

Background/Introduction: Work-Integrated Learning (WIL) is a critical component of Vocational 
Education and Training (VET), facilitating students’ transition from the classroom to employment. 
Effective WIL experiences enhance career preparedness, employability, and skills development 
(Martin & Rees, 2019). However, successful participation in WIL requires a shared understanding 
among all stakeholders—students, educators, workplace supervisors, and institutional facilitators—
of their respective expectations, challenges, and roles (McRae, 2014). In particular, unclear 
expectations from workplace supervisors can impact the quality of student learning. This 
presentation discusses stakeholder perceptions of WIL within the hospitality industry, aiming to 
inform best practices in preparing and supporting students through their WIL journey. 

Topical Issue: Despite the recognised benefits of WIL, students often encounter challenges that 
hinder their full engagement and development. These include misaligned expectations between 
students and workplace hosts, a lack of structured guidance during placements, and variability in 
institutional support mechanisms. 

The role of workplace supervisors is particularly crucial, yet their level of preparedness and 
understanding of their responsibilities varies widely, affecting the learning experience and outcomes 
for students (Fleming, 2015). To optimise WIL effectiveness, it is necessary to investigate these 
dynamics and develop strategies to support both students and industry partners more effectively. 

Discussion: This presentation reports on the development of an ongoing study that examines the 
perspectives of key WIL stakeholders in the hospitality sector, including graduates, current students 
preparing for WIL, industry partners/employers hosting students, and institutional work brokers 
facilitating placements. Using design thinking as an approach to better understand the stakeholders 
involved in this challenge with particular focus on the empathy phase, semi-structured interviews 
are being conducted to explore stakeholders’ expectations, needs, challenges, motivations, and 
perceived outcomes. Preliminary findings indicate that while WIL is widely valued, gaps exist in 
communication, expectations, motivation, role clarity, and support structures, impacting student 
confidence and success. Addressing these gaps requires a collaborative approach, ensuring that all 
stakeholders are aligned in their objectives and responsibilities. 

Implications for the WIL Community: The preliminary insights from this study highlight the need 
for enhanced preparation and structured support for students prior to and during WIL placements, 
and the fostering of stronger partnerships between educational institutions. Ultimately, success in 
WIL should not be measured solely by employment outcomes but by students' sense of achievement 
and fulfilment in their learning journey. This research contributes to the ongoing discourse on 
improving WIL practices, ensuring that students are not only work-ready but also empowered and 
confident in their transition to professional environments. 
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Collaborative aesthetic play: Insights for facilitating WIL 

Carleen Mitchell and Ruth Myers  

Otago Polytechnic | Te Pūkenga  

Introduction: Facilitating Work-Integrated Learning (WIL) is inherently relational, focusing on 
supporting learning through experience. Dewey’s learning through experience is central for WIL 
(Zegwaard et al., 2024). Latta’s Aesthetic Play (2013) draws on Dewey’s aesthetic experience within 
the everyday processes of living and play as “discoveries and unfolding processes” a movement of 
thinking. 

Latta’s (2002) qualities of aesthetic play—such as attentiveness, felt freedom, and dialogue—
highlight relational dynamics valuable to facilitation. Additionally, her features of aesthetic play 
(2013) share textural dimensions of experiential learning (Dewey, 1934, 1938), helping us understand 
the complexities of learning across practice-based experiences, including temporality, citizenry, and 
process. 

We set out to explore how these qualities and features of aesthetic play could inform both the 
relational and textural aspects of our facilitation through a collaborative creative project centred on 
‘thinking with care’ (Bellacasa, 2019). This presentation shares insights from our exploration of 
Collaborative Aesthetic Play (CAP) to enhance WIL facilitation. 

Innovative Practice: CAP guides fostering relational depth within learner-facilitator interactions 
while deepening experiential learning. By integrating aesthetic play into facilitating WIL, CAP 
provides a flexible yet structured approach to enhancing engagement, meaning-making, and 
transformative learning. 

Discussion: Reflecting on our collaborative aesthetic play project, we identified four key insights: 

• Navigating Stuckness: When facing cognitive fog, we engaged in dialogue that 
acknowledged uncertainty rather than seeking immediate solutions. For WIL learners, 
stuckness should be recognized as an opportunity to search for clarity together. 

• Learning to Learn Together: Collaboration required trust, honesty, and openness fostering 
learning. By supporting and uplifting one another, we facilitated mutual learning. In WIL, 
we advocate for co-inquiry and felt freedom to support collective learning. 

• Holding Complexity Within Experience: Our collaboration involved space for deep 
listening, revisiting insights, and engaging in shared sense-making. For WIL, attentiveness 
and dialogue helps navigate complex learning environments. 

• Emphasizing Play as Process Over Outcome: CAP prioritizes creative thinking and iterative 
learning. In WIL, we advocate for embracing emergent thinking through play and 
developing an understanding of its role in professional practice contexts and sense-making 
(Brown, 2010). 

Implications for WIL: Our experience with CAP was transformative. By challenging ourselves to 
think more broadly and care more deeply—both for each other and for our world—we gained 
insights into complex problems and the practice of learning together. We propose that CAP offers 
nuanced guidance by fostering collaborative, relational, and textural conversations that support 
transformative learning.  
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AI, professional practice learning, and a chat with Aristotle: GPTs as 
reflective practice partners 

Richard Mitchell  

Otago Polytechnic | Te Pūkenga  

Background/Introduction: Artificial intelligence (AI) is reshaping higher education, particularly in 
professional practice learning. Large Language Models (LLMs), such as Generative Pre-trained 
Transformers (GPTs), enable deeper, structured reflection. This presentation explores GPTs as 
reflective practice partners in work-integrated learning (WIL). Drawing on Gadamer’s hermeneutics 
(1975), AI is framed as a tool for fostering dialogue, historical consciousness, and meaning-making 
in professional development. 

Brief Description of the New, Unique, or Innovative Practice: The session introduces Praxis Chat, 
a GPT designed to support structured reflection in professional practice. Unlike conventional AI 
tools, Praxis Chat engages users through reflective questioning, prompting deeper insights into their 
experiences and assumptions. Based on principles of reflective inquiry, dialogic learning, and 
metacognition, it enhances human reflection rather than replacing it. 

Attendees will see a hands-on demonstration of how to develop and fine-tune GPTs for reflective 
practice. Key considerations include defining pedagogical objectives, curating training data, 
embedding ethical safeguards, and structuring conversations that encourage engagement rather 
than passive response. These elements ensure alignment with best practices in reflective learning 
while upholding academic integrity and trust. 

Discussion: AI-assisted reflection presents both opportunities and challenges. How can we ensure 
AI fosters deep reflection instead of superficial engagement? What ethical implications arise in AI-
driven reflective practice, particularly concerning transparency, data privacy, and bias? What role 
should educators play in shaping AI tools for reflection? This session will explore these questions, 
offering insights into designing AI that complements human reflection. 

Implications for the WIL Community: AI is transforming professional learning. WIL practitioners, 
educators, and industry mentors can use AI-driven tools like Praxis Chat to help learners develop 
reflective habits essential for lifelong learning. This session provides practical takeaways on 
implementing AI-assisted reflection, enhancing the depth and quality of professional learning 
experiences. 
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Navigating aspirations & realities of WIL across diverse disciplines 
in Social Sciences and Humanities 

Sonja Moffat and Carol Neill  

Auckland University of Technology 

Background: Through many years, programme shifts and reviews, WIL has been a bedrock and 
capstone learning experience for most Bachelor of Arts students at Auckland University of 
Technology. While the landscape of the BA has changed, and ‘employability’ has become 
increasingly central, WIL’s fundamental features have remained the same. However, recent moves 
to review and refresh the BA have sparked discussions on the purpose and aspirations of WIL versus 
the realities of student experience. They have highlighted the pressures on faculty to demonstrate 
the relevance of their programmes in the employment landscape, as well as differences in how 
‘employability’ can be perceived and interpreted (Campbell et al., 2021) across diverse disciplinary 
majors. Students often struggle to know how they can approach WIL – they can find it quite 
overwhelming. 

Brief description of the topical issue: As highlighted by Jackson and Cook (2024), successful WIL 
experiences can enable BA students to realise how much they have achieved, the value and 
versatility of their degrees, and the opportunities they have for the future. However, each individual 
success often has a long, complex back story that can be full of frustrations. At AUT issues related to 
self-selection, self-knowledge, and understanding of career opportunities of the disciplinary major 
have been important to address. Alongside this, changing disciplinary priorities, employment 
market constraints, and the realities of student circumstances outside of university also present 
challenges to WIL in its traditional form. WIL leaders are having to navigate complicated terrain 
across a range of Social Sciences and Humanities disciplines to adapt the goals of WIL to different 
disciplinary priorities, student learning journeys and potential employment markets. 

Discussion: This presentation will reflect on the complexities we have experienced in WIL in the BA 
at AUT in relation to recent literature in this area. We will discuss how WIL is differently perceived, 
interpreted and experienced across the different disciplinary majors, the varying notions of 
employability, and how that has informed new considerations of how we are seeking to ensure 
WIL’s continued relevance, success and sustainability. 

Implications for the WIL community: Through highlighting our recent experiences with WIL in the 
BA at AUT, we hope to generate discussion on how to better understand the different perspectives 
on employability across the Social Sciences and Humanities. This should help grow new ideas about 
how to maximise WIL learning opportunities for students of these disciplines. 
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Transformative WIL partnerships: Crafting the future of architecture 
in Christchurch 

Bernadette Muir and Adam Khan  

Ara Institute of Canterbury I Te Pūkenga 

Introduction: Partnerships between academic institutions and industry play a crucial role in 
generating knowledge, driving innovation, promoting economic growth and shaping future 
architectural practice (Daradkeh, 2023). This study examines the "State of Practice: Symposium" 
event, a collaborative initiative between the New Zealand Institute of Architects (NZIA) and Ara’s 
Department of Engineering and Architectural Studies. Part of the Aotearoa Festival of Architecture 
2024, the symposium explored critical themes such as innovations in sustainable design, the 
integration of te ao Māori, and ways to strengthen the connection between architectural practice and 
education. The research explores how such collaborations enhance architectural education and 
contribute to shaping a shared vision for the profession's evolution. 

Literature review: Work-integrated learning (WIL) is recognized as a key component of quality 
education in architecture, particularly from the profession's perspective (Briant et al., 2023). Research 
also underscores the importance of embedding sustainability principles and indigenous perspectives 
in design education (Riley et al., 2024). Given Christchurch's unique post-earthquake reconstruction 
context, there is growing interest in how co-design and industry partnerships can inform resilient 
and culturally inclusive architectural practices. Additionally, Siebert and Windrum (2023) discuss 
the changing fortunes of the architectural profession in postwar Britain, highlighting the role of 
complexity, technological change, and knowledge reconstruction in shaping professional practice. 

Methods: This study employs a qualitative case study approach, analysing discussions, 
presentations, and stakeholder feedback from the 2024 "State of Practice" event. Data sources include 
event recordings, participant interviews, and thematic analysis of key topics addressed. Ethical 
approval for this research was obtained from the Ara Institute of Canterbury Ethics Committee 
(Ethics Approval #1960). 

Results: Findings indicate that industry-academic partnerships significantly contribute to the 
evolution of architectural education. Case studies presented at the event demonstrated how 
sustainability and indigenous knowledge are being integrated into architectural practice. Notable 
examples include Warren and Mahoney’s Waimarie Science Facility at Lincoln University, which 
emphasises sustainable construction and regional decarbonization, and Field Studio’s Youth Hub, 
which highlights co-design principles for community-focused architecture. Additionally, 
discussions on incorporating mātauranga Māori into design processes revealed a growing 
recognition of culturally resonant and inclusive built environments. 

Conclusion: The "State of Practice" event serves as a model for fostering collaboration between 
academia and industry, influencing both professional practice and architectural education. Insights 
from this event are directly informing the redevelopment of Ara’s Bachelor of Architectural Studies 
curriculum to align with contemporary industry needs. The expansion of this initiative to an 
interdisciplinary platform further strengthens its impact on WIL practices in the built environment 
sector. Future research should explore long-term outcomes of such partnerships and their broader 
implications for WIL pedagogy.  
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Best practices and institutional implementation of experiential 
learning through virtual/remote labs in STEM higher education: A 

pilot study in work integrated learning programmes 

Samata Mujumdar, Harshitha H, and Krishnamurthy Bindumadhava  

Work Integrated Learning Programmes (WILP), Birla Institute of Technology & Science (BITS), 
Pilani, India 

Background: Work Integrated Learning (WIL) is a pedagogic approach that caters primarily to 
working professionals continuing their education and hoping to enhance their learning curve by 
integrating theoretical concepts with practical applications. The experiential learning components of 
these courses are mostly delivered remotely and utilize various educational technologies to facilitate 
the learning. In such a scenario, virtual and remote laboratories become increasingly important in 
STEM courses to provide experiential learning opportunities. Remote labs are labs that use real 
equipment or instruments in a physical laboratory that is controlled remotely by the users, whereas 
Virtual labs are labs which simulate the laboratory environment and experiments using simulation 
software. 

Brief Description of the Innovative Practice: This study investigates the best practices for utilizing 
virtual and remote labs for experiential learning in such contexts. Through a comprehensive review 
of literature on laboratories in STEM higher education, we identified key practices that can enhance 
the effectiveness of virtual and remote labs. Then we proceed to assess the current state of the lab 
courses conducted at a higher education institution that offers several STEM-based WIL 
programmes based on the best practices identified. We conducted an initial pilot study within the 
core engineering department at the institution, which can be expanded to other departments in 
future studies. Our methodology includes the design of a questionnaire administered to the lab 
instructors at the department which explores the practices currently in use and thereby aims to 
identify potential areas for enhancement. Subsequently, we also conduct in-depth interviews with 
select instructors to gain a deeper understanding about the ground reality and practical challenges 
in these lab courses. 

Discussion: Analysis of the data reveals that several of the best practices identified in the literature 
are being practiced across different courses. However, we also find significant gaps in the current 
implementation that can be improved. Based on these findings, the paper proposes a set of 
recommendations to improve lab experiences as a part of WIL. 

Implications for the WIL community: The suggestions proposed by this paper includes 
technological enhancements, innovative pedagogical approaches, and strategies to make the labs 
increasingly accessible and engaging to a diverse group of participants. Thus, this paper can provide 
valuable guidance for institutions seeking to optimize their lab offerings for employed adult learners 
in STEM fields. 

  



Work-integrated Learning International Conference 2025 – Abstracts  
44 

Once Upon an Ism: Rewriting the Narrative of Structural Change 

Ruth Myers, Samuel Mann, Mawera Karetai, Rex Alexander, Kylie Wright, Jon Lasenby, Tim 
Lynch, and Lucky Hawkins 

University of Otago and Otago Polytechnic | Te Pūkenga  

Introduction: Entrenched practice problems span multiple contexts and drivers, from lived 
experience to historical problematics. For practitioners today, the challenge is not only to recognise 
and describe these layered “isms” at work but also to develop positive interventions across multiple 
levels. A hopeful approach acknowledges complexity rather than oversimplifying issues, allowing 
for more robust, context-sensitive action. This presentation outlines the development of a Layered 
Drivers model within Professional Practice research, which aims not only to map the forces behind 
challenging situations but also to identify multiple points for intervention. 

Literature: Professional Practice research must be designed for real-world impact, requiring systemic 
transformation of social and organisational structures. This necessitates an understanding of levers 
for change at multiple levels rather than a singular point of intervention. Recognising the interplay 
of different drivers within complex systems is crucial. Our approach extends Boehnert’s (2023) 
layered model of levels of sexism (hence “isms”) to a broader framework addressing structural 
drivers of oppression. Additionally, we incorporate Meadows’ (1999) leverage points and Karetai et 
al. (2023)’s decolonisation through story re-telling, offering a multi-layered perspective on 
intervention. 

Method: This autoethnographic research is informed by the authors' experiences as mentors and 
learners in Professional Practice. We adopt a systems thinking approach, integrating resistance 
scholarship and critical theory. Each author developed a set of worked examples using storytelling 
to explore how “isms” manifest and how interventions can be made at different levels. Stories are 
fictionalised to the extent that individuals can’t be identified. 

Results: Each participant wrote a short story based on a professional experience, using Mann and 
Karetai’s (2024) approach as a guide. The story was then re-told through the lens of different “isms,” 
focusing on positive interventions at each level. Some also examined the same scenario from 
different actors' perspectives. For example, in a story about advocacy for veterans, interventions 
ranged from legal reforms to personal crisis support. Other cases included reframing organisational 
and community priorities, developing a Tikanga-based education programme, creating alternatives 
to “Mindful Monday,” and addressing climate leadership challenges through multi-scale 
intervention. 

Conclusion: Entrenched practice problems in Professional Practice research operate across multiple 
contexts and drivers, necessitating multi-scale interventions. The Layered Drivers “isms” framework 
provides a structured way to understand and address interrelated challenges. This research 
demonstrates its effectiveness in formulating interventions that honour complexity. Adding a 
storytelling approach has enhanced learner engagement, offering both a research method and a 
practical tool for engaging colleagues in Professional Practice research. 
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Understanding the experience of developing a professional identity 
in early career social workers 

Cheryl Newman  

Eastern Institute of Technology | Te Pūkenga  

Social Work is a protected profession in Aotearoa New Zealand since the establishment of the crown 
entity, Social Work Registration Board in 2003. There are many fields of social work practice and 
hundreds of diverse roles within these. As educators, the challenge is ensuring readiness for practice 
in a demanding and complex career. How do we support their transition to being professionals 
within the confines of the classroom and workplace learning experience? Importantly, is this 
something we can impact, or a journey they navigate individually?  

This presentation considers the research of social work as a profession, and the role educators have 
in supporting learner journey in building their professional identity. 

  



Work-integrated Learning International Conference 2025 – Abstracts  
46 

Examining the opportunities and limitations for a national training 
program for practice educators/field educators involved in WIL 

Katheryn Margaret Pascoe  

University of Otago 

Introduction and literature: Work-integrated learning (WIL) support students to enhance their 
learning and development through opportunities to transfer classroom knowledge into applied 
settings under the supervision of an employee in a host organisation (Henderson & Trede, 2017; 
McNamara, 2013; Smith-Ruig, 2013). One of the key factors that influences quality learning in WIL 
is the role of the employee who supervises student development in the workplace. Commonly 
known as practice educators (PEs) or field educators (FEs), their role involves supporting students 
in developing their practice, socialization into the field, providing feedback, and assessing 
performance. The training needs of PEs/FEs, however, is under-researched. What literature does 
exist suggests that current offerings can be sporadic (Hay et al., 2016; Parga & Doyle, 2020). This 
paper reports on a study that sought to answer what are the potential opportunities and limitations 
for a national training program for PEs/FEs, examining social work as a case study. 

Methods: Completed as part of the MHEd, the research drew upon a Delphi panel technique, 
recruiting 10 experts from Universities, Polytechnics, the professional regulator (SWRB) and the 
professional association (ANZASW). Participants were purposely selected based on their expertise 
and were required to have recent experience of, or involvement in, one or more of the following: 

1. The regulation of social work education, 
2. Coordination of social work student placements, 
3. Provision of continued professional development for social workers, 
4. Facilitation of induction for PEs/FEs 

The Delphi panel consisted of three iterative rounds, and summaries of rounds one and two were 
provided to participants for further comment or reflection. 

Findings: Although the concept of consensus is contentious in qualitative Delphi panels (Barrios et 
al., 2021; Brady 2015), this paper presents the initial areas of agreement including a multi-layered 
approach to training responsibility (Tertiary education providers, employers of PEs/FEs, the 
individual), the need for a hybrid delivery, the importance of sustainable funding, and an emerging 
core curriculum. The study further illustrates conflicting perspectives related to the ownership and 
management of any program, perceptions of the value of training, and the tension between 
improving WIL without threatening sufficient placements and relationships with industry. Despite 
these challenges, addressing the training and development needs of PEs/FEs is essential for 
advancing WIL and further consideration and research is required for practical pathways forward. 
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Sustainability of community-engaged learning projects and 
collaboration: Iwi-university initiative 

Colin Pilbrow, Te Auhi Koopu, Tracy Gilmer, Alvin Yeo, Danny Paruru, and Annika Hinze  

University of Waikato and Whakatohea 

Two partner organisations, Te Tāwharau o te Whakatōhea (TTOTW) and Au Reikura, School of 
Computing and Mathematical Sciences, University of Waikato (CMS), have collaborated for seven 
years on Community-Engaged Learning (CEL) projects. These projects support Whakatōhea in 
achieving their digital aspirations while providing CMS computing students with practical learning 
opportunities. Initially, CEL projects involved a small team of researchers, raising the question of 
how to extend and sustain collaboration beyond the founding members. 

To explore this, we adopted a participatory action research approach, expanding the partnership to 
include new members (the Reo Rua team and Colin in CMS). The Reo Rua team focuses on enhancing 
iwi-wide te reo Māori fluency and increasing language use. In an initial meeting, Colin shared his 
expertise in board games and computing, which aligned with the Reo Rua team’s interest in gaming 
for language learning. This led to the creation of Te Kēmu Arapū (The Alphabet Game), designed to 
help players learn te reo Māori. 

Postgraduate students were invited to develop digital prototypes of the board game, making it more 
accessible to TTOTW’s diaspora while incorporating additional features. Over two semesters, twelve 
student teams engaged with both partners—meeting Reo Rua via Zoom and CMS in person. 
Students presented their prototypes, and three teams developed fully functional mobile apps. By 
February 2025, twelve game prototypes had been created for mobile, tablet, and desktop platforms, 
featuring diverse formats such as storybooks and multiple-choice interactions. One team 
successfully developed a working Android mobile app. 

As part of their Master of Information Technology studies, all students participated through credit-
bearing courses. Many were international students who, through the project, engaged with Māori 
culture and worldview, as the prototypes reflected the iwi’s traditions and aspirations. 

To sustain the projects beyond the original researchers, the partners reaffirmed key engagement 
principles: Māori-led leadership, face-to-face meetings, mutual respect and trust, and continuous 
communication. The continuation and growth of CEL engagement crucially depend on ongoing 
institutional support and the inclusion of university staff who are committed to the partnership 
principles. Given the natural fluctuations in team composition for both partners, it is vital to maintain 
a flexible approach, ensuring that the partnership continues to adapt while upholding shared goals 
and values. 
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Degree-level apprenticeships in construction and infrastructure: A 
framework for transformative work-integrated learning 

Eve Price and Brendan Mischewski  

ConCOVE Tūhura and Mischewski Consulting 

Introduction: This research aims to develop and test frameworks for implementing degree-level 
apprenticeships within New Zealand's construction and infrastructure sector. The study addresses 
the need for innovative educational pathways that combine theoretical knowledge with practical 
workplace learning, responding to industry demands for work-ready graduates while widening 
access to higher education, in particular for priority groups. 

Literature: International evidence suggests degree-level apprenticeships can deliver significant 
benefits to learners, employers, and education providers. Studies from the UK and other jurisdictions 
indicate these programmes enhance employee performance, address skills gaps, and provide 
meaningful career pathways (Lester, 2020; Dawson & Osborne, 2020). However, successful 
implementation requires careful consideration of funding models, quality assurance frameworks, 
and support mechanisms for both employers and learners (Universities UK, 2019). 

Methods: The research employs a pilot-based methodology to test degree-level apprenticeship 
models in four distinct contexts within the construction and infrastructure sector. The study focuses 
on developing operational frameworks and policy settings necessary for successful implementation, 
involving collaboration between industry partners, tertiary education organisations, and relevant 
stakeholders to design and implement apprenticeship frameworks. As the project's focus is on the 
establishment of degree apprenticeships, not enrolment and delivery, no ethics have been sought as 
no human participants are involved. 

Results: While the research is ongoing, preliminary analysis has identified key components 
necessary for successful implementation, including: integrated curriculum design combining 
workplace and academic learning, sustainable funding models, quality assurance frameworks, and 
guidelines for engaging SMEs and supporting underserved learners. The study will produce 
detailed frameworks and resources to support wider adoption of degree-level apprenticeships across 
the sector. 

Conclusions: This research contributes to the development of transformative work-integrated 
learning models in New Zealand's tertiary education system. The findings will inform policy and 
practice around degree-level apprenticeships, potentially creating new pathways for career 
development and addressing industry skills needs. The frameworks developed through this 
research will provide a foundation for expanding degree-level apprenticeships beyond the 
construction and infrastructure sector, contributing to the broader evolution of work-integrated 
learning in New Zealand. 
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Compassion and more: Programme delivery and pastoral case in 
horticultural WIL programme 

Meike Rombach  

Lincoln University 

Background & Research Aim: The “Horticultural Business” diploma programme (DIPHORTBUS) 
has been established as a Work-Integrated Learning (WIL) initiative designed for aspiring 
horticultural professionals. This programme prioritises self-directed learning and features face-to-
face workshops that address subjects such as strategy, financial management, innovation, 
entrepreneurship, and marketing. Reflecting Lincoln University’s core values - “Students at our 
core,” “Integrity,” “Leadership,” and “Innovation”-the programme underscores the importance of 
wellbeing and compassion. The present study examines the concept of compassionate leadership 
and its effects on programme delivery and pastoral care, as viewed by the examiners and the 
programme director of DIPHORTBUS. 

Results & Discussions: Compassion is just one facet of the practices employed by academics 
involved in the WIL programme. Academics assert that compassion alone is inadequate for effective 
leadership in programme delivery, accommodating diverse circumstances, and providing pastoral 
care [1]; it must be coupled with leadership competence. Leading a programme can be challenging, 
often requiring the delivery of difficult feedback and making tough decisions that may disappoint 
students, faculty, or support staff [2]. This may even include advising students to withdraw from the 
programme, prompting examiners to alter their practices, or replacing current examiners and 
communicating these changes. While empathy shouldn’t hinder student progress, indifference can 
render leadership ineffective. Consequently, a combination of compassion and leadership 
competence is essential. Practices within DIPHORTBUS include transparent communication, 
intention checks, and a focus on fairness for individuals and the collective good. Compassionate 
leadership has fostered positive learning environments [3] and resilient collaborations in the WIL 
programmes, particularly as the industry rebuilds from natural disasters. The dual focus on empathy 
and leadership competence promotes inclusion and the long-term wellbeing of both staff and 
students involved in the WIL programme. Without leadership competence, compassionate 
leadership risks academic burnout, slower decision-making, and poor boundary management. 

Lessons for the WIL Community: The integration of compassionate leadership with leadership 
competency in work-integrated learning (WIL) programmes allows enhancing both student and 
organisational outcomes. By cultivating empathy, active listening, and genuine care, academics 
create an inclusive environment where horticultural students feel supported and valued. 
Compassionate leadership promotes collaboration and open communication, addressing students 
varied academic, emotional, and professional needs. As a result, students develop a sense of social 
responsibility and the skills to tackle horticultural challenges, leading to more meaningful work 
experiences. For academic institutions like Lincoln University, the synergy of compassionate 
leadership and leadership competence boosts student retention, satisfaction, alumni loyalty, and 
long-term programme success. 
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Resistance Is futile: To bolt on or embed, that is the question 

Jan Hendrick Roodt, James Harrison, and Martin Andrew 

Capable NZ, Otago Polytechnic | Te Pūkenga  

Introduction: Modern Artificial Intelligence (AI) transforms enterprises by offering both 
opportunities and risks. Early developments in neural networks and deep learning (Engelbrecht, 
2007; Aggarwal, 2018) have evolved into large language models and generative transformers (Cath 
et al., 2018; Díaz-Rodríguez et al., 2023). This study examines whether AI should be deployed as a 
bolt-on solution or embedded within socio-technical systems. It draws on literature addressing 
ethics, human agency and leadership (Morley et al., 2020; Pollard, 2024) to promote long-term 
organisational sustainability. 

Brief Description of the Topical Issue: In the era of Industry 4.0, organisations face a dilemma (How 
to Survive the A.I. Revolution, 2022; Roodt & Koen, 2020). Bolt-on AI offers rapid gains and lower 
costs yet risks fragmented systems and superficial integration (Floridi et al., 2018). Conversely, 
embedding AI requires greater investment in training and leadership realignment but provides 
deeper integration, enhanced ethical practice and sustained professional development. 

Discussion: A literature review identified themes in ethics, agency and leadership. AI systems must 
adhere to principles of beneficence, accountability and explicability (Shneiderman, 2020; Smuha, 
2021). In work settings, AI can diminish personal agency through job displacement or enhance 
capabilities when integrated with continuous learning (Krzywdzinski et al., 2023). Leadership is 
critical; transformational and servant leadership foster cultures that support ethical and innovative 
AI adoption (Cath et al., 2018; Cortés Ricart, 2025). As learning facilitators, we agree with the stance 
of Popenici that it is time to re-introduce imagination into higher education and “demonstrate 
respect for students’ agency and embrace a pedagogy of compassion” (2022, p. 195). Our proposed 
framework, emerging from work in human agency and capability development (Henry et al., 2024; 
Harrison, 2021; Taylor et al., 2024), guides AI integration by balancing technical and ethical 
considerations. The strategy underscores the need for educational environments to cultivate 
creativity and empathy, ensuring that technological advancements enhance rather than diminish 
human agency and critical reflection. 

Implications for the Work Integrated Learning Community: For practitioners, we propose 
embedding AI through scaffolded work-based learning. The approach ensures that AI augments 
human skills while upholding ethical standards and supporting sustainable practices. Future 
research will refine this framework to address diverse contexts and evolving technological 
landscapes, fostering inquiry and reflective practice. The findings advance understanding of tailored 
AI integration strategies that reinforce organisational resilience and human-centred design. Such 
strategies are vital for maintaining competitive advantage and ensuring that work-based learning 
remains responsive to rapid technological change. 
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The evolution of WIL within an East Coast polytechnic sport 
programme 

Sue Scott-Chapman and Patrick Lander  

Eastern Institute of Technology | Te Pūkenga 

Background/Introduction: The embedding of Work Integrated Learning (WIL) within our 
polytechnic Health and Sports Science programmes has been a core part of our delivery since the 
dissemination of the AUT programme in the early 2000’s. The field of sport relies heavily on a 
volunteer culture, and in the geographically distinct regions of Hawke’s Bay and Tairāwhiti, which 
have their own unique population and culture, co-operative education programmes, present an 
excellent medium to meet the needs of regional learners, communities and industries. 

This presentation will reflect the unique evolution of practice over ten years of delivery, sharing 
implications for the community as we enter the next decade of regionally-focussed WIL 
opportunities. 

Change & Unique Practice: As industry needs evolve, so do the educational programmes being 
offered, in order to provide industry-engaged, work-ready graduates. Within the EIT Sports degree, 
this progression has seen changes in course credits, fluctuations in industries and communities 
involved, and the revision of educational foci resulting in an evolving offering which continuously 
fits the region’s needs. This approach is grounded on “intertwining the development of knowledge 
with its practical application and interaction with people, as would be expected of any graduate as 
of day one in the industry” which creates students who are WIL-ready in the final year of the 
programme. 

Over the last decade, the capacity of providers to facilitate mentorship on placements and enable 
students to find a project has diminished. Thus, a modern WIL experience needs learners to be 
project-ready before they enter the WIL experience. The region’s experience with COVID-19 and the 
subsequent cyclone impact has reinforced this thinking which remains a core part of our polytechnic 
delivery. 

Discussion: WIL remains a vital part of our degree delivery, however, it relies on student proactivity, 
educational maturity, and a capacity for all partners to commit to an experience that will add value 
to the community. Inserting Work-Integrated Learning experiences into programmes with students 
who are not yet ready to be integrated in work, can lead to a conflict between academic and industry 
expectations. 

Implications for WIL Community: As the evolution of this programme has shown, whilst WIL is a 
valuable tool to meet the needs of regional learners, communities and industries, there needs to be 
an appropriate balance for learners to engage with, develop and deliver a meaningful experience for 
all parties involved, ensuring that an educational outcome is achieved which benefits the region. 
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Unlocking innovation in work-integrated learning: The role of 
workplace flexibility in ākonga creativity and outcomes 

Juliane Tautz and Chloe Humphreys  

Otago Polytechnic | Te Pūkenga 

Background/Introduction: Work-Integrated Learning (WIL) offers a bridge between academic study 
and industry practice, shaping how ākonga apply their skills in real-world settings. Sometimes 
academic restrictions and predetermined outcomes by businesses can restrict innovative practices. 
This presentation examines two contrasting student-led projects within the Bachelor of Culinary Arts 
WIL programme, one where the learner was given full autonomy to develop a dish from concept to 
execution, and another where the parameters were strictly pre-determined by the workplace. 
Drawing on the experiential learning theory (Kolb, 1984) and the self-determination theory (Deci & 
Ryan, 2000), we explore the impact of creative constraints on ākonga engagement, learning, and 
innovation. 

Brief Description of the Topical Issue: The tension between structured workplace expectations and 
the need for open-ended innovative exploration is a critical issue in WIL. In one case, a learner was 
encouraged to develop a dish deeply rooted in cultural storytelling, sustainability, and culinary 
craftsmanship. The same learner in another course, was given a predetermined outcome by the 
business before the project even began, limiting opportunities for experimentation and original 
thought. The lack of agency in decision-making led to a more functional but uninspired outcome, 
missing the potential for true culinary innovation. The contrast raises important questions about the 
role of trust in industry-academic partnerships. How can businesses foster innovation while 
allowing learners the autonomy to explore and contribute meaningfully within the workplace 
structure? More importantly, how can WIL frameworks ensure that industry projects serve not only 
commercial objectives but also the development of creative, future-focused professionals? 

Discussion: This presentation will explore the delicate interplay between innovative freedom and 
workplace structure. What happens when a learner is given the opportunity to push boundaries, 
experiment, and refine their ideas? How does this compare to an experience where the final product 
is dictated from the outset? Through this case study, we consider how different approaches to WIL 
shape student learning, problem-solving skills, and engagement with broader industry challenges. 

Implications for the WIL Community: For WIL to fulfil its full potential, industry partners must be 
willing to provide ākonga with a level of creative trust and flexibility. When ākonga are empowered 
to think critically and create with purpose, they develop skills that extend beyond the set project. 
This case study underscores that innovation flourishes when learners are given space to explore, 
iterate, and refine their ideas. WIL practitioners are invited to reflect on how they can support 
student-driven innovation while maintaining industry relevance. How can we design WIL 
experiences that not only meet business needs but also cultivate the next generation of creative and 
innovative thinkers? Join me to explore these questions and discuss strategies for reimagining the 
role of ākonga agency in industry-based learning. 
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From student to professional: Cultivating identity in work-
integrated learning 

Carmen Weaver, Kylie Taffard, and Clare Dannenberg  

University of Canterbury 

Across their educational experience, students encounter multiple, overlapping terms such as 
professional identity, career identity, vocational identity, occupational identity, professional brand, 
and work persona, leading to confusion about their meanings and interrelations. Often these terms 
encompass the values, beliefs, and attributes that individuals express in their professional roles 
(Bowen, 2016; Chan, 2018, Morgan & Osborn, 2025; Trede, 2012; Zegwaard et al, 2017). However, 
these terms may be conceptualized differently across disciplines and even within the same degree 
programme leading to a lack of cohesion in how professional identity is taught and cultivated across 
a curriculum. 

This session will present how two WIL focussed courses at the University of Canterbury define and 
facilitate students’ professional identity. The undergraduate, third year courses differ in various 
ways such as one is cross-disciplinary, and the other is discipline specific. Reflexive practice is 
integrated into these courses, encouraging students to critically evaluate their interactions with both 
external stakeholders and their peers, thereby gaining insight into their evolving professional 
identities. 

The multiplicity of terms related to professional identity presents a challenge for students seeking to 
understand and articulate their workplace personas. Without clear guidance, students may struggle 
to integrate these concepts into a coherent professional self-concept. Furthermore, the process of 
professional identity formation varies across disciplines, necessitating adaptable frameworks that 
align with the expectations of specific professional fields. By examining these two case studies, we 
aim to highlight both the commonalities and divergences in professional identity development 
within different academic and applied settings. 

Advancing the discourse on professional identity in WIL requires a shared understanding of the 
terminology and pedagogical approaches that shape students’ experiences. This session seeks to 
contribute to this ongoing conversation by showcasing effective strategies for professional identity 
development while also inviting dialogue on best practices from diverse disciplinary perspectives. 
By fostering collaboration among educators, we can enhance our collective ability to support 
students in crafting meaningful professional identities that align with their career aspirations and 
societal roles. 
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“Learning doesn’t have to stop when the bell rings”- Nurturing 
future social workers beyond the classroom 

Melanie Wong and Dennis Sanga  

Manukau Institute of Technology | Te Pūkenga 

This presentation draws from a research project conducted at the School of Social Work at Manukau 
Institute of Technology (MIT), funded by Unitec/MIT. The project explores various methods of 
nurturing social work degree students, enabling them to transform theoretical knowledge into 
practical skills during their studies and equipping graduating social workers with the competencies 
necessary to support families and communities effectively. This presentation posits that social work 
education must ensure teaching and learning meet professional standards, fulfilling the Social Work 
Registration Board (SWRB) expectations for social work education in Aotearoa, New Zealand.  

The research project aims to nurture social work students beyond the classroom setting, seeking to 
understand how the learning community influences the development of theories and skills that 
bolster students’ self-confidence. Thus, the research focuses on two primary questions: 1) What types 
of learning can effectively nurture future social workers during their degree programme? and 2) 
How can communities and students mutually support each other to maximise students’ potential?  

This qualitative research project employed an open-ended questionnaire to gather data from all 
social work degree students. The research project received approval from the Unitec Research Ethics 
Committee. The questionnaire, which was closed in November 2024, yielded 43 responses. The 
findings highlight that students in the social work degree programme face multiple challenges while 
studying, including financial pressures, family commitments, mental health issues, and study stress. 
Despite these challenges, the participating students identified several strategies that could help them 
overcome obstacles, gain confidence, redefine their identity, and engage with others. These strategies 
include utilising the Te Whare Tapa Whā model, strength-based approaches, Talanoa, and prayer. 
Students also shared practical ideas to enhance their ability to transfer theories into practice, such as 
getting involved in community activities, working in the field, networking, and participating in 
student-led associations at MIT.  

The findings from this research will be shared with the teaching team and students within the School 
of Social Work for strategic planning and resource allocation purposes. The findings underscore the 
importance and benefits of fostering a learning community beyond the classroom, which is crucial 
for social work and other helping professions. By building a supportive and interconnected learning 
environment, social work students can thrive academically and professionally, ultimately 
contributing to the well-being of the communities they serve. 
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AI-driven evaluation in work-integrated learning: Automating 
insights from internship deliverables 

Pann Yu Mon, Keitaro Horikawa, Tetsuaki Isonishi, Gengo Suzuki, Shuta Ueno, and Masahiro 
Awaji  

Kaishi Professional University, Japan 

To sustainably develop long-term internships, it is essential to conduct appropriate evaluation 
analyses from three perspectives: students, companies, and universities. As highlighted in the 
previous study, "Comparison between Students’ Self-Assessment and Supervisors’ Assessment on 
Long-Term Internship Program," traditional evaluations have primarily relied on subjective self-
assessments and host company feedback, these methods often suffer from biases and inconsistencies, 
particularly in ICT-related fields, where students tend to rate themselves highly, while host 
companies provide comparatively lower scores. Until now, data collection and analysis have relied 
on the method of subjective responses to each questionnaire question, but the arbitrariness of the 
respondents, the introduction of noise such as preconceived notions and impression manipulation 
is unavoidable, and the need to collect data that objectively shows the actual situation is increasing.  

To address this, in addition to final deliverables such as presentation materials and posters, we 
focused on documents and daily reports generated during the training process. By leveraging 
generative AI, we devised a method to objectively evaluate the training process. Specifically, we 
conducted an experiment in which a document recording the state of the training, excluding personal 
and confidential information, was converted into a PDF file, and the process of the training was 
analysed by AI using appropriate prompt engineering, and replaced with a subjective questionnaire. 
This study analyses and discusses the differences between traditional subjective methods and AI-
driven evaluations, providing insights into a sustainable and objective approach to internship 
assessments.  
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